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CHAPTJ?. I 
THE PROBLhlvl 
l. statement of the problem 
Purpose of the study.- - It is the purpose of this 
study (l) to provide a revi ew of literature on anec dotal 
records , (2 ) to establish criteria by which a set of such 
records may be analyzed , ( 3) to apply these criter i a to a 
collection of more than 300 anecdotes prepared by 25 
classroom teachers , and (4 ) to make recormnendat ions for the 
i mprovement to a.11.e cdotal record writing in the system under 
consideration . 
2 . Procedure 
Iv1ethod to be used .-- This is to be done ( l) by 
defining the terms used and. mak ing a comprehensive reading 
survey of pertinent ex i st i ng literature on the anec dotal 
record technique in order to surnJnarize as to its orig in, 
the character i st ics of a good an e cdotal record , the value 
an d uses of such records, the limi t r:,tions of this technique , 
and the experimentation whi ch ha s invo l v ed anecd.otal records ; 
( 2) by surnmariz ing and synthesizing the criteria which has 
been previousl y used for anecdotal record analysis and 
adapting this to the ava ilable set of anecdotal records ; ( ;3 ) 
by reading , subjectively analyz ing , and tabulating the 
2 
anecdotal records according to the criteria established ; ( 4 ) 
by dr awing conclusions from this as to the na ture of the 
records; and ( 5) by making sugge s tions vvhich may lead to the 
improvement of this technique of studying school children in 
this particular system. 
6 . Justific ation 
Need for anecdotal records.-- ~Vi th the increased emphasis 
in the school upon the individua l which is shown by the 
revamping of curricula and the introduction of s pecial 
activities which contribute to individual growth, it is 
nec essary to have a means by which to evaluate the intangi b les 
which make up the social growth of the individual. The 
anecdotal record, which is a short vvTi tten account describing 
the behavior of individuals in a g iven situation, is a 
technique which may be used. to help evaluate these intang ibles. 
The need. for further explora tion in this area was stated in 
1939 by Traxler who felt that the personality part of the 
personnel record vms neglected and. " ( ..... ) that progress 
toward the modern ideal of individualized educ ation for all 
pupils at all levels of the school is dependent in cons iderable 
mea s ure on the na ture of the personnel records which the 
l/ 
school l<:eeps."-
Ten years l ater a similar n eed v;as expressed by Llichaelis 
1/A. B. Traxler, The Nature and Use of Anecdota l Records , 
Educ ational Records Bureau, 1909, p. l. 
1/ 
and Howard .-:-
" The greatest needs for i mprovement in evaluation 
are in the area of personal-social development. very 
little is being done to appraise social at titudes 
emotional ad jus t ment, soc i al ad jus t ment, and rela ted 
needs of the l earner. Increas ed use of i nformal devices 
and research on i mproved methods of measuring chanp- es in' 
personal-social growth will help to overcome these 
needs. '' 
2/ 
Hamalainen ,- who has published a study of anecdotal 
r ecords , i nd icates the need f or more research on anecdotal 
records specifically when he states: 
"The literature on anec dotal records, a l though 
tending to approach the problem from many an .;l es , 
still represents, for the most part, philosophical 
disc ussion. With t he ~xception of the one at the 
Rochester At henaeLUn and Me chanics Institute, the 
exper iments have been a genera l exp,lora tion of the 
field to deter mi ne ·w11ether or not tea chers can 
collect anec d.o tes.n 
Thus it may be seen that i n order to carry out 
individualized educ a tion, i t is essential that educa tors 
1\:now as much a s possible about the i nd i vidual. This means 
increased knowl edge and experimenta tion on technique s used 
in the s tudy of children. 
4 . BackgroLmd of the study 
Records used in the study .-- The 332 anecdotal records 
used in this study vvere written wi thin a single week by 25 
1/John 11 . Hichael i s and Ch&rles Howard, "Current Pract ices 
in Evaluation in City School Systems in Calif ornia , " 
Journal of Educ a tional Rese arch (December , 1949), 43 : 250. 
2/ Arthur E. Ham.al a inen, .An Appraisal of Anecdota l Hecords, 
Contributions to Educat ion Numb er 891, Teachers College, 
Colwnbia University, Nev.r Yorl\: , 1943 , p . 10. 
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classroom teachers in a cooperat ing school system. The 
children observed ranged from grades one to twelve. The 
teachers had received only limited instruction in the use 
of this technique and the anecdotes were ~;vri tten by individuals 
most of vvhom had only an introduction to the teclli'1iq_ue of 
record ·vJriting . AS these records v;ere written as a learning 
experience for teachers, errors in the use of the techni~ue 
are to be expected. AnY criticism of these records are 
critic isms of the use of the technique c:md not of individuals. 
'Tiheory from which teachers projected observation:-- These 
anecdotes were "llvri tten as an assignment for a class 
study ing the emotional needs of children. The teachers 
I I 
_ 1 . 
based their study on Raths theory of the fundamental 
emotional needs of children v1hich are described as: { 1) 
need for belonging , ( 2 ) need for achievement, ( 3) need 
for love and affection, ( 4 ) need for sharing, ( 5) need 
for w1derstanding , ( 6 ) need for economic security, (?) n eed 
for freedom from fear, and (8 ) need for freedom from guilt. 
Four types of behavior were described vrhich res ult from 
laclc of fulfillment of these needs. They are ( l) as s ressi ve 
type behavior, ( 2 ) withclravring behavior, {3) submissive 
behavior, and p sychosomatic illness. It will be seen in 
the revimv of research chapter that anecdotes are of most 
1/Louis E. Raths, lJJJ. Application to Education of the Needs 
Theory, Elementary Edition, Experimental .J:i'orm, Bronxville, 
New York, 1949, pp. 19 . 
value ·when behavior is recorded vvi th a specific set of 
objectives or a well-defined concept of personality develop -
ment in mind . The observations of these teachers were 
projected from the ir avmreness of the emotional needs of 
ch ildren. 
5. Limitations of the Study 
Records not a typical set.-- 'rhe statements analyzed 
are not a typical set of anecdotal records in that they 
5 
were written as a definite assig1unent and as an approximate 
number was specified there is danger that teachers in 
keeping to that number may he.ve overlooked other si,snificant 
ep isodes of behavior, or conversely, those recorded may not 
have been represent1:1tive of typica l behavior but just 
recorded in order to fulfill the assignment. Furthermore, 
these anecdotes were written within one week and anecdotes 
are of most value when they are written by a ve.riety of 
persons over a period of tLrn.e and assemb led chronologic a lly 
in order to see emerg ing . behavior patterns. It is impossible 
to see from this collection of records the fre c:uency with 
which anecdotes would be ·written if left to the initiative 
of the teacher. 
Problem of classificat ion.-- The classificat ion of 
anecdotes by a person who is in no way connect ed iNi th the 
group who recorded the anec dotes or the students e.bout v:hom the 
anecdotes ·were written , creates a problem which has been faced 
6 
before by others who have dealt with this technique. 
Hamalainen, in his experiment on anecdotal records which is 
explained in Chapter II, found that anecdotal records do 
lend themselves to classification~ He asked five graduate 
students in guidance to classify 4?6 of his anecdotal records 
which he selected at random and he found that three out of 
five classified 3?2 anecdotal records in the same categories 
1/ 
of behavior.-
6. Organization of the Study 
Chapters II and III.-- The following chaper deals with 
the existing literature on anecdotal records and is concerned 
with definition. desirable characteristics of the anecdote, 
the value of such record.s, fo rmat of records, the difficulties 
and limitations in the use of the records, and previous 
experimentation as well as the development of the criteria 
f:or analysis used in the study. The third chapter explains 
the procedure used in the selection of anecdotes and in the 
analysis and classification of them. The method of class-
ification is shown by illustrating with anecd.otes used in the 
study. 
Chapters IV and V.-- The results of ·the analysis are 
reported in the fourth chapter in both paragraph and tabular 
form and the fifth chaper summarizes the findings as well as 
stating conclusions and making recommendations for anecdotal 
record v~iting in the school system under consideration. 
l}op cit., p. ?9. 
CHAPTER II 
REVIEW OF RESEARCH 
1. Origin and Definition 
The beginning of anecdotal record writing .- - In 1931 
Randall first used the terin "anecdotal record" at the 
Rochester Athenaeum and Mechanics Institute and he defined 
1/ 
this as :-
7 
"( •••. )a record of signif icant item of conduct , a 
record of an episode in the life of a student; a work 
picture of the student in action; a teacher ' s best 
effort at taking a word snapshot at the moment of the 
incid.ent; any narrative of events in which the student 
takes such a part as to reveal something about his 
personality. 1' 
Charters in his introduction to Jarvie and Ellingson's 
A Handbook on the Anecdotal Behavior Journal traces the 
evolution of anecdotal records from the first rating scale, 
which attempted to mark with a grade or number qualities such 
as honesty and industry. In 1923 Randall , who was president 
of the Rochester institution investigated a trait-rating plan 
and by 1930, after attacking the problem of curriculum revis ion, 
introduced a program for individualized education .. Experi-
mentation was carried on as to ways of evaluating and recording 
pupil characteristics . When teachers were asked for evidence 
of the behavior which they rated on their trait rating scales, 
1/J. A. Randall, "The .Anecdotal Behavior Journal," Progressive 
Education, (1936) 13:22. 
8 
the data collected were so meaningful that the emphasis 
shifted from trait rating to the reporting of behavior. 
Hence the anecdotal record came into existence and at the 
same time, Randall felt that his staff began a shift from 
1/ 
a group of subject matter teachers to youth leaders .-
Definition of an anecdotal record.-- Since this time , 
many educators have carried on experimentation, written 
about and further defined the anecdotal record . The follow-
ing are a chronological collection of such definitions: 
"The anecdotal record is a specialized form of 
incidental observation . It is a description of the 
child's conduct and personality in terms of fre quent 
brief, concrete observations of the pupil made and 
recorded by the teacher."2/ 
"···· one way in which teachers record their 
observations •••• It is not a substitute for other 
records but supplements the base-line data represented 
by records on health, socio-economic background , 
intelligence, achievement, interests and goals. " 3/ 
"···· a significant bit of the child ' s behavior 
which is recorded for study •••. "4/ 
1/L. L. Jarvie and Mark Ellingson , A Handbook of the Anecdotal 
Behavior Journal, The University of Chicago Press, Chicago, 
1940, pp. v-vii. 
2/Ruth strang, Counseling Technics in College and Secondary 
School, Harper and Brothers , New York, 1937, p . 84. 
3/Marian Brown and Vibella Martin, "Anecdotal Records of Pupil 
Behavior," California Journal of Education (April, 1938), 13:205. 
4/Fern Bowes, "The Anecdotal Behavior Journal in Measuring 
Progress in Character," Elementary School Journal (February, 
1939), 23:431. 
9 
IT a specialized form of incidental observa tion il • Iii • 
8 ••• "1/ 
"···· a study device for improving professional 
insights •••• a collection of views of a child over a 
school year, so gathered as to represent a sequential 
p icture of his many k i nds of behavior ••.• n2/ 
Thus it may be seen from these six definitions that an 
anecdotal record is a description of a single behavior incid-
ent. However, it is a well known fact that one's behavior 
varies from time to time and a description of one single 
isolated behavior incident is of little significance. In order 
to be of value for guidance purposes , each anecdotal r ecord 
must be viewed as a part of a larger whole and considered 
in relation to other anecdotal records about the individual 
as well as the other information available about the subject . 
This collection of anecdotes about an individual is sometimes 
called an anecdotal behavior record or at Rochester it was 
referred to as the "Anecdotal Behavior Journal." Bowes 
defines this anecdotal behavior record as"··· · a series 
of recordings of actual behavior responses of children in 
3/ 
situations which arise both in and out of the classroom. "-
Jarvie and Ellingson d.escribe the Anecdotal Behavior Journal 
1/C. F. McCormick , "The Anecdotal Record in the Appraisal of 
Personality," School end Societ y, Number 1361, 53 :126 .. 
2/Helen Bieker, "Using Anecdotal Records to Know the Child," 
Association for Supervision and Curriculwn Development, 
Fostering Mental Health in our School, 1950 Yearbook, p . 185. 
3/0p. Cit., p . 431 . 
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as a "•··~ record in which is a consolidated account of the 
significant behavior of students as it occurs from day to day 
1/ 
under the observation of thoughtful reporters .. "- It is the 
personality patterns and trends of development which are 
brought out in these accumulated. records that give signifi-
cance to the anecdotal record as a means of understanding 
individuals. 
2. The Value of Anecdotes 
Three major values.-- Anecdotal records have made sig-
nificant contribut ions to various educational areas which 
have been described. and agreed upon by Bieker, Traxler, 
Randall , Smith and strang. The contributions of these re-
cords seem to fall into three areas: (1) measurement of in-
tangibles, (2) counseling, and (3) teacher growth and 
curriculum revision. 
Measurement of intangibles.-- With the increased emphasis 
in school upon individual differences and attempts to evaluate 
personality traits and growth, the anecdotal record is a 
means of supplying exact descript ions for generalized 
impressions as well as bringing into focus individ.ual 
problems and personality patterns seen over a period of 
time. 
Jones and Galbraith conducted a ten week experiment for 
the purpose of evaluating the contribution of anecdotal 
records to personality data for cumulative records. The 
XJop. cit., p. vii. 
ll 
66? anecdotes were classified into three categories accord-
ing to their contribution to the cumulative record system. 
I nto the first group fell the material that made a contri -
bution and could be summar i zed in the cumulative record.. 
This included objective information of a type that couldn 't 
be gathered. by a questionnaire and. it brought out information 
in the areas of home conditions, work conditions, and 
curricular and extra-curr icular interests.. The second group 
conta ined material of a more subjective nature which would 
have significance only if characteristic of the pupil and 
because of the ten week time limit on the experiment, it 
was not possible to determine whether or not it was signif-
icant w The third group dealt with records which made a 
contribution but which were unable to be summarized or 
used in r elation to the cumulat ive record. This includes 
records which bring out the achievement of cours e object-
ives, classroom methods of motivation and pupil ad j ustment 
to teaching methods . At the end of this experiment it 
was concluded that the contribution to the cumulat ive 
record. system as a whole that is made by anecdotal records 
was que s tionable but that its contribution in other areas 
. 1/ 
justified its use . 
17Galen .Tones and Adria Galbraith, "An Experimen t with 
.Anecdotal Records ," Educational Records Bulletin, Number 
28, Educational Records Bureau , New York, 1939. pp . 189-202 . 
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The anecdotal record may also be used as a validating 
device for evaluation instruments by comp aring the evidence 
in anecdotal behavior records with the scores on the person-
ality and. interest inventories . Hamalainen conducted. an 
experiment in the fall of 1940 with six classroom teachers 
and t hree special teachers and among other things he attempted. 
to see how the type of information revealed. in anecdotes 
compared with that revealed in tests and. inventories. 
Hamalainen found that interests were revealed that had. not 
shown up in the Hildreth Personality and Interest Inventory . 
Thus it makes poss i ble quantitat ive and qualitative data . 
Counseling .-- Perhaps the area where the anecdotal 
record has made the greatest contribution is in the field of 
counseling. It is often used to furn i sh a good starting 
point for the interview in that it helps the faculty to 
better understand the student . 
Aside from i ncreasing faculty understanding of the 
need of each individual pupil, it also may be used. to 
i ncrease the understanding of others outside of the school 
toward the student .. For example ; evidence brought out in 
the anecdotal records , although intended for the confidential 
use of the teacher or guidance counselor , may at times be 
of value in explaining certain personality difficulties 
and aspects of behavior to parents and social workers . 
Although the records , as such , are not usually shown 
13 
to student , at tunes this pract ice might be acceptable as 
they furnish information which mi ght be presented in intervie s 
for pupil self-appraisal . These records may also be used to 
encourage the pupil when evidences of progress or growth are 
present . 
Teacher growth and school curriculum revision . -- It can 
hardly be denied that , although written for the good of the 
students, anecdotal records make a significant contribution 
to the professional growth of teachers . The writing of 
anecdotes , while helping to direct the attention of teachers 
away from subject matter and toward the individual also helps 
to sharpen the observational powers of the teacher as well as 
her ability to int erpret behavior . 'rhis new awareness of 
human beings increases the t eacher ' s sensitivity toward all 
classroom behavior , not only toward the child whose behavior 
is being recorded at the moment . 
~1ecdotal record writing helps stimulate teacher interest 
in the record syste.m of the school as a whole as teachers 
feel ·that they are making a real contribution to the records 
and because of thi s increased interest in the record system , 
teachers tend to consult and make use of these school records . 
Bieker feels that record.s make valuable study materials 
for a group of teachers and suggests that a group work together 
on one record , or that parts of the records of each member be 
studied . She believes that teachers will come to understand 
14 
children other than the ones they themselves observed and 
that group questions will contribute to more complicated and 
complete anecdotal recording, that oral discussion will help 
clarify what one sees in a child.' s behavior, that group 
thinking increased the accuracy of interpretation, and that 
group discussion of such matte·rs will stimulate the teachers 
toward further education of themselves on the principles of 
1/ 
child development.-
The records are of value, too, to acquaint new staff 
members with the pupils and can be passed on to the guidance 
counselor of another school when a pupil transfers to a new 
school. 
EVidence which is brought out in the records concerning 
needs and grov~h show where a school curriculum could be 
revised, where new units could be integrated, or where a new 
course could be added.. .Anecdotes also help to evaluate the 
success of the program with the individual student, show where 
remedial work is necessary and point out the need for improved. 
work or study habits. 
3. The Characteristics of Good Anecdotes 
Five major characteristics.-- The characteristics of 
good anecdotal records have been written about and have 
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been listed in a variety of ways by d.ifferent experts and an 
analysis and sunm1ary of these characteristics show that good 
anecdotes are (1) objective, (2) accurate observations of 
significant behavior, (3) indicative of botn positive and 
negative qualities , (4) collected from a variety of sources 
and (5) promptly and accurately recorded. .. 
Objectivity . -- An objective anecdote is one which describes 
exactly what is said and done in a certain instance with no 
attempt at appraisal or judgment by the observer i ncor pora ted 
into the description . For example, the following i s an 
example of an objective anecdote as it tells just exactly what 
cToan said. and. did. 
Inc id.ent : J"oan stopped. in to say "Goodnight" before 
she went home & She said that she was going to have her 
eyes tested . She claimed that she has been havin~ 
trouble with them - headaches, sick stomach feeling , 
sometimes sees spots, etc . She said , "I am anxious 
to get glasses . How d.o you think I'll look in them?" 
The subjective anecdote describes behavior but the 
personal opinion and judgment of the recorder enters into 
this. The following is an example of a subjective anecdote . 
Incident: William has just entered the ninth grade 
from another city . He seems lost and. because he is 
taller than most of the boys , covers up his embarrassment 
by being flippant . 
This is subjective in that "seems lost" is the recorders 
interpretation of some behavior that she has not described . 
It has not been told in what way he seems lost . "Flippant" 
is another term which carries with it the authors interpretation 
of behavior . The objective anecdote would show how he was 
"flippant . " 
Traxler, when l isting the characteristics of a good 
anecdote states first that the objective anecdote is more 
16 
valuable than the subjective , although he feels that inter-
pretation is often desirable provided it is clearly separated 
from the incident and that recommendation may be helpful as 
long as it is separate from both the incident and the inter-
1/ 
pretatfon.- Traxler feels that although objectivity is bes t , 
there is danger in tying a teacher down to a set of rules as 
the teacher may tend to place more emphasis on the mechanics of 
the situation than on the behavior incident described • 
.Anecdotal record writing requires practice and all teachers 
will not be able to separate descr i pt ion from interpretation . 
Traxler says that the records will not be useless as the keen 
subjective insight of the teacher may make a valuable contri-
bution to the files . 
Jarvie and Ellingson , when stating workable and appl icable 
criteria for good anecdotes , list forst that an anecdote 
2/ 
should be:-
"Objective to the degree that an X- ray photogr aph or 
motion picture is objective , in that they record a 
description of the thing that happened as well as the 
opinions of the observer as to the significance of what 
has happened. " 
1/0p . Cit . , pp . 4-6 • 
2/0p . Cit., p . 33 .. 
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However, they , too, feel that anecdotes can be strengthed by 
adding interpretative statements. 
Thus we see that Jarvie and Ellingson and. Traxler tend 
to agree that an anecd.otal record should be objective if 
possible and that they are made more valuable by adding 
separate subjective interpretative statements. Gaw , writing 
in 1943 corroborates this as she feels that nothing subjective 
1/ 
should. enter into the actual anecdote at aLL when she stated :-
" ..... personal inferences should not enter ·. into 
the historical or factual description of an incident •• •• 
When the adviser wishes to express her opinion of 1 goodness' 
or 'badness' she should write down an inference in a 
place entirely separated from the factual material ." 
However , there seems to be some controversy in the lit-
erature on this point . ft~ American Council on Education 
2/ 
publication - states that although up until now objective 
descriptions have been generally desired, subjective descrip-
tions are not only valuable but natural . The council feels 
that subjective descriptions g ive excellent pictures of 
children, that quick subjective interpretations often capture 
moods of interacting children, and that it is natural for 
teachers to indicate their feelings about pupil behavior and 
and that it is an attempt on their part to apply new knowledge 
or new insights . 
1/Esther A. Gaw , "Case Study Techniques 1; Journal of Higher 
Education (January, 1943), 14:38. 
2/.Aro.erican Council on Education , Helping Teachers to Understand 
Children , American Council on Education, Washington , D. c., 
1945, p. 35 . 
18 
Bieker, writing in 1950, takes a stand for objective 
anecdotes but feels that the subjective record sometimes 
reveals as much of the teacher as of the child and that if 
the teacher is allowed to use the record without specific 
restrictions, she is able to see for herself where her biases 
l/ 
in behavior interpretation are located.-
Thus it may be seen that although authorities tend to 
prefer the objective anecdotal record, more and more evidence 
is appearing about the value and use of some subjectiv ity in 
anecdotal records~ 
Accurate observation .. -- Whether or not one chooses to 
stand by the traditional objective reporting or swing over 
to the anecdotal reporting which contains subjective elements, 
the selection of significant behavior to observe and awareness 
of what is actually being observed, makes accurate and skilled 
observation of behavior a major characteristic of a good 
anecdote w 
2/ 
Jarvie and Ellingson - feel that the best way to select 
significant and meaningful episodes to record is by having a 
base of directive factors or a concept of personal development 
and to select and record in terms of these factors. "Where 
objectives are narrowly and poorly conceived, behavior 
observed will not be greatly conc erned with the development 
1Jop. cit., p . 185. 
2/0p. Cit., p. 10. 
of the whole person and with those intangibles of growth 
1/ 
apparent in overt behavior. n -
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Thus these authors feel that an understanding of person-
ality development and a group acceptance of this concept makes 
2/ 
the anecdotal technique more meaningful . Jarvie and Ellingson -
carried out this theory by developing, if not a concept of 
personality development, a list of growth indicators. This 
list was compiled by analyzing the anecdotes wr itten at the 
Rochester Athenaeum and Mechanics Institute over a period of 
years and classifying the sub ject matter of these anec d tes 
under five major headings and from four to fourteen subheads. 
These growth indicators are listed on the two following 
pages. The teachers were told t hat this list was in no way 
complete or all inclusive and that any extreme behavior out-
side of the growth indicators should be recorded. They 
believed, however, that this list would help achieve greater 
specificity in the anecdotes which were to be recorded in 
the Anecdotal Behavior Journal. These authors stress the 
fact that growth indicators or objectives set up vary with 
the philosophy ot the individual school or institution. 
Smith feels strongly that when the objectives or 
characteristics to be observed are set up, the topics should 
deal with characteristics which can be observed in the children 
1/Ibid., p. 63. 
2/Ibid ., pp. 25-26 . 
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"The following indicators were obtained through a 
careful analysi s of anecdotes written at the Institute 
over a period of years . Without a directive base and 
with a scatter-gun approach these are things about which 
anecdotes were recorded ."]:/ 
I. Personal adjustment 
l. Recognizes personal needs 
2~ Recognizes personal l imitations 
3 . Has progressively maturing goals 
4 . Progressively evaluates personal achievement 
5. Shows matur ity of action 
6 . Recognizes the biological, psychological, and social 
implications of sex 
?. Assumes responsibilities 
8 . Shows initiative , originality 
9. Has physical stability (health) 
10. Seems confident of own abilities 
11. Is quiet, reticent 
12. Hides personal feelings 
13. Recognizes hrnnor in various situations 
II~ Adjustment to others 
l. Seems increasingly conscious of personal responsibility 
in relationship to 
a . Society b. Things c. People 
2. Cooperates actively 
3 . Cooperates passively 
4 .. Helps others 
5 . Enjoys companionship of opposite sex 
6. Is gracious in relations to others 
? . Is careful of obligations to others 
8 . Depends on others 
9 . Prefers to be alone 
10 . Accepts criticism 
11. Resents criticism 
12. Profits from errors and suggestions 
13. Is constructively critical of others 
14 . Seems friendly and happy in group activities 
III. Adjustment of others to the individual 
l. Shows active interest 
2 .. Cooperate actively with him 
3 . seek advice and help 
4 .. Dep end upon him for leadership and ideas 
1/Ibid., p. 26 
IV. Adjustment to personal program 
1. Shows active interest 
2 . Evaluates program in light of personal goals 
3 ~ rs self-directive in planning program 
4 . Constantly seeks improvement 
V. Adjustment to scholastic achievement 
1 . seeks i mprovements in quality of work 
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2 .. Recognizes demands and limitations of subject matter 
3 ,. Progressively derives generalizations from subject 
matter experiences 
4 . Is mentally active 
5$ Seeks improved work habits 
6 . Is attentive and alert 
? . Participates actively voluntarily 
and that teachers should not be asked to record in terms of 
behavior which they have no opportunity to observe. He also 
feels that the obj ectives set up should bring in material 
which is valuable for both immediate use for school guidance 
purposes and material which will be of value in guiding 
pupils in the post high school years , whether or not the 
1/ 
student is in college.-
The variety in the type of objectives set up for observers 
to follow is brought out in several studies . Hamalainen used 
as a basis for his observations The Cardinal Objectives of 
2/ 
Elementary .Education - which have been generally accepted as 
the guiding principles of elementary education in New York 
state. The six ma jor objectives which the nine teachers 
participating in his study used as a base for observation are 
found on the following page . 
1/Eugene R. Smith, "Judging and Recording Pupi l Characteristics," 
-]ducational Record {January, 1934), 15:96. 
2/Hamalainen , op. cit ., 12. 
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List of "Traits in Terms of Pupil Behavior 11 used 
in Hamalainen's study and adopted from the Cardinal 
Objectives of Elementary Education. 1/ 
A. Understanding and Practice of Desirable Social Relationships 
1~ Is coneenial in workman like manner with otber members 
of the group. 
2 .. Opinion is respected. by other members of the group .. 
3 . Respects opinions of others. 
4 . Is unselfish with materials. 
5 . Is considerate of errors of others - does not laugh 
at mistakes of others, etc. 
6 .. Is an insistent fol lower , leader. 
? . Contributes worth-while suggestions to the group . 
8 . Does actual work in the group . 
9 .. Shows ability to work with the group in arriving at 
group decisions .. 
10 . Recognizes and assumes individual responsibility for 
development of desirable social relationships . 
B. Discovery and Development of Desirable Individual Aptitudes 
1 . Takes active part in some phase of the class work . 
2 . Has discovered a new interest or ability . 
3 .. Is interested. in furthering development of interest or 
ability newly discovered . 
c. Habits of Critical Thinking 
1 . Recognizes the problems of his corrmunity environment 
(classroom , playground , etc.) and attacks them wi th 
willingness . 
2 .. sees the relationship of the individual parts of the 
problem to the whole . 
3. Organizes problem in logical form . 
4 . RYaluates and alters opinions in the light of new 
evidence . 
5 .. Uses suspended judgp1ent . 
6. Utilizes the problems of other sources than text.s . 
D. Appreciation of the Desire for Worth-while Activities 
1 . Is inquisitive about new work to be done . 
2 . Shows an interest outside of class in the class work 
by bringing in reports or mater i als from home or other 
places . 
3 . Completes task once it is begun . 
4 . Goes about work in an energetic manner . 
5 . Takes an interest in social activities of wider impli-
cations than those of the classroom. 
1/Loc. cit . 
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E.. Command of the Common Integrating Skills and KnowledP.:es 
1 ., Know which books to use without being told. . ::;:;, 
2. Use all tools of the class which bear on the partic ul ar 
problem - books, maps, charts , graphs , etc . 
3 . Follows directions with ease . 
4. Has material ready and at hand . 
5 .. Knows sources of information and supplies. 
6. Uses initiative. 
7. Is able to check accuracy of his own work . 
F .. Development of a sound Body and Desirable Mental Attitudes 
1 . Safeguards his own body against accident and disease. 
2 . Protects his fellows against possibl e contagion from 
colds or other di seases . 
3 . Cultivates mental health - what is his outlook on 
relations with others, on education, on himself, on his 
social problems in general'? 
4 .. Obtains a better understanding of the responsibility of 
society for the protection and promotion of health, both 
physical and mental . 
5 .. Attitudes toward society: 
a . Is able to think and act beyond his prejudices 
b .. Offers constructive sulSgestions for improvement of 
classroom, lessons, etc. 
c. Obeys rules of class. 
d. Participates willingly in class activities. 
6 .. Use of public property: 
a . Uses material he needs and no more . 
b ., Keeps books, desks, and supplies free from mutil-
ation. 
c .. Picks paper and debris from floor . 
7. Discipline of. pupil: 
a .. Does work with minimum of noise and waste motion -
self-control . 
8 .. Leadership in class: 
a . Pupils of the class accept him as a leader. 
b . Leads in a democratic manner, not by bullying. 
C w Has divers ideas. 
d . Directs and leads tactfully. 
e. Leadership is socially desirable . 
f . Organizes ideas well. 
g. Has possibilities of leader but is held back by 
other traits . 
g ., Shows an interest in work of class or otherwise by bringing 
in clippings, ideas from radio , movies , books, etc. 
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1/ 
Strang proposes still another list of items, which , 
although not as neatly categorized as the rest, she feels 
are most worthy of a teacher ' s attention. They are fortitude , 
respons ibility, open-mindedness, originality and. initiative , 
influence or leadership, self-control , self-direction , fair 
play , consideration for others, cooperation, persistence and 
ability to face failure objectively. 
2/ 
Wilson - gives the following objectives to serve as a 
guide ~ 
I Physiological Growth and Functioning of Physical Organs 
A. Appropriate food and liquid 
B. Suitable clothing and shelter 
c. Regular and adequate elimination 
D. Avoidance of poison from colds , infections , poor food 
E. Rhythm of activity and rest 
II . In Meeting Social Needs and Relationships Through 
A. Healthy relat ions i n the group 
B. Affection and sense of security 
IIL. In Meeting Personal Needs Through Wide EXperiences With 
an Increasing amount of Self-Direction 
A. In investigating and gathering useful facts 
B. In gaining "basic skill" 
c .. In Better ways of organizing knowledge and using it 
in thought 
D. In creative expression in language , art, and mus ic 
E. In carrying out activities 
F .. In broadened interests and more clear cut attitudes 
3/ 
In 1931 Bowes - reported a study whereby anecdotal 
records were used to measure character growth . After setting 
1/Ruth M. Strang, Every Teacher's Records , Teachers College , 
Columbia University , New York , 1942, p. 30. 
2/ Clara 0 . Wilson, "Evaluation of Child Growth6· An .Anecdotal Record," ·Educational Method. (January, 1940), 2 :178 . 
3/0p . cit ., pp . 431-5 . 
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up a list of objectives in character education , the teachers 
were instructed to record anecdotes in relation to those 
objectives . Anecdotes which were in harmony with the object-
ives were called positive and were marked with a plus sign ; 
anecdotes which were not in harmony were called neg tive and 
were marked with a minus sign . Qual itative individual pro-
gress over a period of time was determined by counting the 
plus and minus signs and comparing the number of earlier plus 
and minus signs with the nrunber of later ones . The author 
states that this is of more va lue when used to estimate the 
progress of a whole class by comparing the behavior of a whole 
group with the negative count of group . 
Thus it may be seen that authorities agree that anecd.otes 
tend to be more meaningful when behavior is observed and recorded 
in terms of specific objectives and that the objectives 
set up tend to vary widely . 
Aside from the use of a base of objectives from which 
1/ 
to project observation , J arvie and Ellingson - feel that the 
fundamental question involved is: 
"Does this particular behavior episode, or series 
of episodes, give insight into the emerging behavior 
patterns of the students and consequently make possible 
an understanding of the d.egree to which his personal 
needs are, or are not , being satisf'ied?" 
l/Op . cit . , p . 21 . 
This emphasis on individual needs and changing person-
ality patterns was brought out in an experiment whi ch took 
1/ 
place at the Rochester Athenaema and Mechanics Institute .-
The anecdotes wr itten about students were summarized and. a 
statement was d.ravm up as to the needs, abilities and goals 
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of the pup ils. This made it possible for the faculty and. 
counselor to work t ogether t o f ormulate an individual program 
to help correct weaknesses and fulfill certain needs .. 
The art of describing h~1an behavior can be developed 
with practice by those who have had no previous training . 
2/ 
Strang - feels that emphasis should be placed on the importance 
of observing the child's oral expression and in reporting as 
closely as possible in the child's own words . Care should 
be taken to notice articulation and pronQ~ciation, grammar , 
vocabulary , clarity , force, vividness , poise , fluency and 
effectiveness . The following is an example of an anecdote 
that does this .. 
Incident: Patricia came to me and said , "I hate to be 
a tattle-tale but I think you should know this . I vms 
standing with Kathleen in the cafeteria and she was 
eating an ice cream sandwich . She told me to look at 
something on the other s ide of the room and when I 
looked back at her there wasn ' t any paper around her 
ice cream sandwich and there was one on the floor . I 
told her that she had dropped the paper and she said 
it wasn't hers .. I think she 1ied . n 
1/L. L. Jarvie and Mark Ellingson, op. cit . , p . 21. 
2/Ruth lvl . Strang, .rl!very Teacher ' s Records," p. 33 . 
27 
Strang also stresses the fact that an individual should 
be observed i/ relation to the group of which he happens to 
be a member . - The fol l owing anecdote describes the reaction 
of the group to the behavior of one individual . 
Incident : P spoke up and. appointed himself chairman 
of a group of children who had complete their assign-
ment in Group Conferenc e and had assemb l ed in a 
small group to share their answers . The group accepted 
him and followed well under his leadership . 
Positive and negative qualities described in anecdotes . --
In order to give a true picture of the behavior of an 
individual it is important that both desirable and undesirab l e 
aspects of behavior be recorded . Those who have collected 
and analyzed anecdotes previously refer to positive and 
negative anecdotes . 
2/ 
A positive anecdote , according to 
Hamalainen- is one "which reveals the constructive nature 
of a pupil , which cow~ents favorably on a pupil , or which 
reveals constructive action of a pupil . n Similarly , 
.jj 
Hamalainen - also states that a negative one is "one 
which indicates criticism of a pupil, which includes a 
statement by the teacher of undesirable action on the part 
of a pupil or which shows poor health habits , unfavorable 
home conditions or other deficiency . 11 Following are 
t wo examples - the first is an objective description which 
1/Loc . cit .. 
2/Hamalainen , op . cit .. , p . 31 
3/Loc. cit . 
reveals constructive action of a pupil while the latter 
describes undesirable behavior of a pupil. 
(1) Incident: A new boy entered our room this week . 
B came up and. asked. if he could get the new boy his 
books and also tell him 11 how things are done around 
here .. " 
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(2) Incident: This morning David. turned to watch the 
boy who was collecting papers . AS the boy neared him 
he turned and busied. himself with a book . As the b oy 
was passing, he put his foot out and tripped the boy 
who fell headlong . David. laughed. .. ' 
Many sets of anecdotal records have been analyzed 
according to their positive and. negative nature . The 
following studies show that anecdotes were well distributed 
in three categories - positive, negative, and those which 
are unable to be classified eith as positive or negative 
1/ 
but which tell about the individual . Hamalainen - found. 
that in the 4?6 anecdotes which he selected. at random in his 
study, 255 or more than half were pos i tive , 145 were negative 
and ?6 were unclassifiable . v\Then Traxler studied the anecdotes 
which were selected at random from the ones in Jones and 
Galbraiths experiment, he found 58 were positive, 50 were 
2/ 
negative and 68 were neither favorable or unfavorable.-
Variety of sources of anecdotes . -- At the Rochester 
Athenaeum and Mechanics Institute it was felt that behavior 
described in a large variety of situations gave a broader 
picture of behavior and that observers should be sensitive 
l/Op cit . , p. 32 . 
2/Ibid .. , p . 8 . 
to behavior both in and out of the classroom.. Jarvie and 
1/ 
Ellingson- feel that the sources of anecdotes are "as 
broad as the direct and indirect contacts which observers 
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have with individuals both in and outside of school. " These 
authors a l so feel that the scope of anecdotes may be broadened 
and made more valuable by recording anecdotes which have been 
passed on by others with whom the student has come into contact , 
2/ 
such as parents, follow students, and social workers .- In 
this case it should be noted on the anecdote the actual source 
and explain that the recorder did not actually observe the 
behavior which was described. 
At the Rochester Athenaeum and Mechanics Institute the 
3/ 
following have been found to be sources of anecdotal material:-
counseling contacts , classroom contacts , lunchroom contacts , 
hallway or campus contacts, contacts with other staff members , 
social contacts in the social life of the school, organized 
extra-classroom activities, job relations in cooperative 
employment, families of students, other students , pastors , 
employers in homes and correspondence with or about students. 
Accurate recording of anecdotes . -- A good anecdote is 
one which has been promptly and accurately recorded on the 
form provided for the purpose. Although much has been written 
1/0p . cit . , p. 31. 
2/Loc . cit. 
3/Ibid . , p. 32 . 
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about the actual mechanics of anecdotal record vrritin~ , there is 
no special form or standardized technique for making anecdotal 
1/ 
records ~ · Traxler ,- in The Nature and Use of Anecdotal Records , 
summarizes the existing plans for recording and on the basis 
of this suggests a proceduxe for recording and summarizing 
anecdotes . 
There are three general types of forms upon which records 
have been written: (l ) staridard size sheet of paper at by 11 
inches , (2) a half sheet of mimeographed paper , (3) smaller 
cards . The cards seem to be favored as the most convenient 
means of recording anecdotes immediately ~ Because of their 
size, it is easy for teachers to keep a supply on hand and 
these anecdotes can l ater be copied onto a full sized report 
sheet .. From this full sized report sheet, on which the records 
are chronologically recorded, summary statements for the cum-
2/ 
ulative record can be drawn . Traxler - suggests that a suit-
able card might have brief headings like the one on the follow-
ing page . 
On the card Traxler gives no place to separate the 
incident from the interpretation , but he feels that the 
interpretation or comment should be placed in a separate 
paragraph below the anecdote and label led as such. He suggests 
l/Op . cit . , p . 2 . 
_0/Ibid. . , p . 12 ~ 
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PUPIL. __________________________ ___ DAT.tti 
·-----
CLASS. __________________________ ___ PLACE. ___ _ 
ANECDOTE 
OBSERVER. ____________ _ 
a for.m for transcribing anecdotes on a full sized sheet of 
paper, where as many as five or six incidents can be entered 
1/ 
about the individual.- Under "comment" both interpretation 
and recommendation can be entered in separate paragraphs. 
gJ 
Traxler also stresses the fact that a comment is not 
necessary unless it helps the reader to understand better 
what the writer is trying to say. Each individual anecdote 
on the sheet should be signed with the name of the observer . 
An example of such a sheet is given on the following page. 
y!hid., P. 12. 
2/Loc.cit. 
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ANECDOTAL RECORD 
STUDENT 
------------------------------
CLASS ____ _ 
Date Incident Comment 
OBSERVER ______________ _ 
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1/ 
strang - also supports this procedure of using small 
cards first and later transfering the information to a larger 
sheet of paper. She believes that each anecdotal record, 
recorded in card form, should contain the name of the student, 
the name of the observer, date of the observation, a check 
to indicate whether or not the observed behavior is typical 
of the individual, and that if interpretation is to be included, 
it should be v~itten at the bottom or on the reverse side of 
the form~ 
The check as to typical or atypical behavior makes the 
form a bit more complete than Traxler ' s , although Traxler 
may feel that this information will be brought out in the 
comment~ Traxler disagrees with Strang on the point of 
placing interpretation on the back of the form. He feels 
"···· this would seem to involve unnecessary inconvenience 
both for the writer and the reader. The interpretation can 
can well be placed in a separate paragraph or column carefully 
2/ 
labelled."-
The half sheet of paper as a for.m for the original 
record to be made by the teacher is used at the Rochester 
Athenaeum and Mechanics Institute and it contains space 
for the anecdote and below a space for the comment. 
1/Ruth M:. Strang, EVery Teacher's Records, p. 34. 
£:./Op. cit., p. 5. 
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1/ 
Jones and Galbraith - in their Plainfield High School 
experiment used a half sheet of mimeographed paper which on 
one side contained the name of the pupil observed, the date 
of the observation, name of observer, the place of the obser-
vation, and space for the objective descriptions. On the 
back of the form was space for comment, generalization, 
diagnosis, proposed remedial plans and action taken. 
4. Difficulties and Limitations of Anecdotes 
Types of difficulties .. -- Traxler , Jarvie and Ellingson, 
and Smith report a variety of these which seem to fall into 
two groups: (1) difficulties in observing and objectively 
reporting behavior, and (2) difficulties centering about 
interpreting and using the recorded information. 
Difficulties in observing and reporting.-- Smith feels 
that the difficulties stem from the fact that teachers do not 
know what to record and that they find it difficult to keep 
2/ 
records of what has been observed .- Although the setting up 
of well -def ined objectives is a guide for teachers in select-
ing incidents, it is possible that those with little training 
at first might not see the relationship between certain 
kinds of behavior and the objectives. As far as objective 
recording is concerned., it is difficult for teachers 
1/0p. cit., p. 191. 
2/0p. cit., p. 94. 
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to change their old mental habits and teachers tend to 
write what they "think" about the children . they are observ-
ing and how they feel about the actions of these children. 
It is difficult, too, for those who are in the habit of 
classifying children in generalized terms by a prominent 
trait of personality such as a "sweet child" or a "liar , " 
to describe the prominent traits as well as other behavior 
aspects objectively and to report in terms of specific 
details instead of generalized statements. 
Another difficulty in v~iting anecdotal records is the 
time factor involved. When introducing the anecdotal 
record into a school system where each teacher is already 
carrying what she feels to be a maximum load it is obvious 
that recording anecdotes will put an increased demand upon 
the teacher. As yet, no device for the reducing of the 
amount of time involved has been developed, although Brown 
and Martin , Whittenburg, and Jarvie and Ellingson have 
suggestions which seem to help. 
1/ 
Whittenburg - feels that the overworked teacher should 
begin on a small scale and instead of observing and recording 
anecdotes on all children with whom she comes into contact, 
she should single out one child who seems to especially 
attract her attention. .A;fter selecting the child, she 
should observe with the idea of recording only significant 
1/ Claire Whittenburg, "Plea for the Anecdotal Record," 
School EXecutive,(June, 1945), 64:46. -
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items, and try to use graphic phrases which say as much 
as possible in a few wordse She feels that practice on 
one child will make it easier to record incidents about 
several children after a period of time. 
Jarvie and. Ellingson suggest that if provisions were 
made to help record anecdotes, the time put into anecdotal 
records might be reduced. They feel that if dictaphones 
were made available , anecdotes could be dictated or a 
secretary could be made available to faculty members 
whose responsibility would be to contact faculty members 
1/ 
and take down anecdotes.- However, in spite of the time that 
this would. save, these writers feel that this should not be 
done with all anecdotes and that anecdotes are of most 
value when they are independently selected and recorded. 
This fact is substantiated by Brown and Martin who state 
that if teachers set aside a definite time in which to 
observe and record it would. probably invalidate the entire 
2/ 
purpose. Jarvie and Ellingson - probably do not mean that 
anecdotes should be observed at the time they are dictated 
but if they are observed prior to the time in which they 
are dictated, accuracy is apt to be low due to the passage 
of time~ It has been found, too, that recording is not as 
time consuming as the actual observing and thinking about 
1/0p. cit., p. 61 
2/Loc. cit. 
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what is to be written. Approx~ately 60 per cent of the 
1/ 
ttme is involved in thinking.- Practice is the only known 
means of reducing this. 
Another point of controversy which creates a problem 
in the reporting of behavior is the difficulty in determin-
ing the number of incidents which should be recorded each 
week. In the experiment done in Plainfield, New Jerset by 
gj 
Jones and Galbraith the faculty members who participated 
submitted anecdotes on a voluntary basis. During the 
first month the number of anecdotes received were as many 
as the office staff could handle but the second month 
brought about such a decline that all participating were 
asked to contribute at least ten. At the end of this 
experimental study it was their suggestion to those 
planning to institute this technique that a number should 
be set and each teacher is to submit that number of anec-
dotes. The number may be increased or decreased according 
to the needs of the group. 
3/ 
Jarvie and Ellingson- that there is danger in -
specifying the number to be recorded as the behavior 
recorded may not be significant in terms of the student 
and recorded only as a means of fulfilling the assigrunent. 
4/ 
Traxler agrees that a number should be set but that it 
X/Loc. cit. 
yop. cit., p p .. 189-202. 
~Op. cit., p. 23. 
4/0p .. cit., p. 10. 
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is difficult to determine the number . He suggests two 
plans. His first plan involves setting aside a week as 
an experimental period and inviting teachers to prepare 
as many anecdotes as possible .. This would be a way 
to help determine an average number . This has the advant-
age not only of helping teachers determine an average 
but also gives a chance for criticism on those which have 
already been prepared. Traxler's second plan brings out 
the fact that if attention is focused on the observation 
of only certain behavior a$pects such as cooperation, 
this might keep teachers from being discouraged. He 
believes some indication as to number and type of behavior 
should be given to keep teachers from reporting behavior 
which is not significant. 
Difficulties in interpreting and using the data.-- In 
interpreting the data it is necessary to guard against 
making judgments on too small an amount of evidence. The 
larger the sample of behavior incid.ents, the more reliable 
the total picture will be. In interpreting one must also 
guard against tak_ing behavior out of its background or 
setting as absence of significant backgrow1d facts may 
give a completely different slant to the behavior. 
Jarvie and Ellingson give nine principles which they 
feel should be born in mind as an aid to those interpreting 
the behavior of others. These aids for gaining insight 
are: 
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1/ 
1. Relation of entrance information to the early use 
of the behavior journal . 
2. Repetition of anecdotes of the same content 
3. Completeness of the range of behavior observed and 
recorded 
4. Periodic summation, synthesis , and interpretation 
of the usual patterns of the individual 
5. Consideration of the reasons for disappearance 
from the record of behavior previously reported 
6. Deviations · of the individual from his usual 
behavior 
?. Inconsistencies in the behavior patterns of the 
individual 
8. Relationship of isolated behavior incidents to the 
general behavior pattern of the individual. 
9. Sensitivity to reported behavior which gives 
uniqueness and individuality to the student. 
Difficulties in using data after it has been collected 
2/ 
are stated by Traxler - who feels much harm can be done if 
the information is not regarded as confidential. He feels that 
a counselor or trained teacher should be personally and 
professionally responsible for this information. 
1]op. cit., p. 4?. 
2/0p cit., p. 19. 
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5a Previous Analysis of Anecdotes 
1/ 
The Rochester study.~- ~arvie and Ellingson- conducted 
a study in order to determine the frequency of anecdotes, 
the length of anecdotes, the factors affecting frequency and 
the content of the anecdot es. They reported a statistical 
analysis of the data contained in anecdotes written on members 
of the classes of 1936 , 193?, and 1938 at the Rochester 
Athenaeum and Mechanics Institute~ It was found that an 
average of 132 anecdotes were written for each student over 
a three year period and anecdotes tended to be recorded with 
greatest frequency during the first year . The average 
length of anecdotes was 23 words with a median length of 
16 words and a range of from 1-35 words. In the analysis of 
factors affecting frequency i t was found that as the teaching 
load of the teacher increased , the number of anecdotes per 
hour of pupil teacher contact decreased. Other factors which 
related to frequency were class size , class time , type of 
class, content of anecdote, the time spent in supervisory 
duties and personal attitude toward records . The content 
of the anecdotal records \'Vas tabulated accord.ing to attend-
ance 2 per cent, classroom achievement 36 percent , behavior 
in cl ass 9 per cent, extra-class activities 3 per cent , 
1/L. L. Jarvie , "A Quantitative s t udy of Behavior Records," 
'American Educational Research Assoc i ation , "Research on the 
Foundations of American Education , " 5th annual proceedings, 
February 28, 1939 , p . 109-10 . 
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attitude toward personal program 10 per cent, attitude toward 
others 14 per cent, personal adjustment 23 per cent, cooper-
ative employment 2 per cent, and miscellaneous 1 per cent. 
Hamalainen's stu~y.-- Hamalainen, in addition to the 
part of his experiment already described also investigated 
the degree to which teachers were able to judge pupil 
social relationships after using anecdotal records and the 
1/ 
relationship of teacher training to the anecdotal method.-
He found that teachers were able to a substantial degree to 
judge pupil social relationships and that the success of the 
anecdotal method depends upon the outlook of the teacher, 
the type of program under which the teacher works and the 
psychological and educational background of the teacher. 
Hamalainen found that the six teacher participating 
in his experiment wrote about 119 pupils, and submitted 
a total of 1,803 anecdotes with the mean number per teacher 
at 15.1. These anecdotes ranged in number of words from 
4-75 with the mean number of words per teacher at 20.6. 
When classified according to positive, negative and unclass-
ifiable anecdotes 225 were found to be -positive; 145 to be 
to be unclassifiable. negative, 76 
2/ 
Traxler's study.-- When Traxler- of the Educational 
Records Bureau was asked to analyze and comment upon 176 
l/Op. cita, pp. 30-32. 
2/Galen Jones and Adria Galbraith, op cit., pp. 193-4. 
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randomly selected anecdotes from Jones and Galbraith's 
Plainfield , New Jersey experiment , he commented favorable 
upon (1) the helpfulness of background material which was 
contained in more than half of the anecdotes, (2) the 
separation of the comments from the objective descriptions, 
(3) the distribution of anecdotes in categories favorable 
to the pupil, neither favorable or unfavorable but helpful 
in the understanding of the pupil, and descriptions unfavorable 
to the pupil, and (4) the large numb er of teachers who prepared 
anecdotes. Traxler sugeested that the records could be 
improved (1) if some teachers distinguished more carefully 
between the behavior incident and their feelings about it, (2) 
if the variation in the number of anecdotes contributed by 
the teachers could be decreased so that the total records 
would not be weighted with observations of just a few 
not be weighted with observations of just a few teachers, and 
(3) if the teachers who reported. only behavior dealing with an 
infringement of the rules were encouraged to report all aspects. 
6. Criteria for .Analysis Used in Study 
Selection of criteria.-- The criteria by which the anec--
dotes in this study are to be analysed has been set up with 
the following considerations in mind: (1) the criteria 
used by Jarvie and Ellingson, Traxler, and Hamalainen in their 
previous studies , (2) the characteristics of a good anecdote 
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set forth in this chapter, and (3} the conditions under 
which these anecdotes were written . 
The criteria used.-- The following lists the quest ions 
and standards to be appli~d to the anecdotes in this study. 
1. Is it an anecdote in that it fol lows Randall's 
defintion of an anecdotal record? This criterion 
was set up by the author of this study when it was 
found that several of the behavior descriptions 
submitted as anecdotal records were not true 
anecdotes. 
2. Is it objective in that it distinguishes between 
the behavior and the teacher 's feelings about the 
behavior? This criterion was drawn from studies 
by Ham.alainen, Traxler, and J'arvie and. Ellingson 
which advocate as much .. objectivity as possible in 
anecdotes .. 
3. Does it contain enough helpful background material 
to make it meaningful to others who might read it? 
This criterion was drawn from Traxler when he suggested 
to those participating in Jones and Galbraith's 
experiment that they include more background 
information. 
4. Is the format of the anecdote so arranged that the 
teacher's comments are separated from the objective 
descriptions? This was developed when the anecdotes 
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in this study were examined and many were found 
to have no format and to have incidents, comments 
and background information mixed. Traxler has done 
a great deal of work on forms for anecdotes and he 
suggests that comments and descriptions be separated . 
5. How are the anecdotes, as a . group, distributed in 
categories favorable to the pupil, unfavorable to 
the pupil, and neither favorable nor unfavorable? 
This criterion was used by Hamalainen-·. in his study 
of 476 anecdotal records e He feels that anecdotes 
should be equally distributed in all three categories. 
6. How are the anecdotes, as a group, distributed 
according to Jarvie and Ellingson's adjustment 
areas? This was composed from their list of subjects 
about which anecdotes had been written at the 
Rochester Athenaeum and Mechanics Institute. 
7. Did the teachers mention in their comment which 
emotional need or which type of resultant behavior 
was being expressed? This was drawn from the course 
objectives of the teachers and from the idea suggested 
by Hamalainen, Traxler, and Jarvie and Ellingson 
that anecdotes are of most value and vvritten best 
if the writers develop a theory or concept of behavior. 
CHAPTER III 
PROCEDURE 
1. Selection and Classification 
Selection of anecdotes. -- sets of anecdotes prepared 
by 25 classroom teachers were selected at random from 50 
sets of anecdotes, comprising more than 800 single anecdotes, 
which were prepared by 60 classroom teachers in a coop-
erating school system. These 25 sets of anecdotes used in 
the study consist of 332 separate anecdotes. It was found, 
by sampling ten additional sets of records, that the results 
of this smaller sample were representative of the entire 
set of anecdotes. 
Mechanic s of classification.-- In order to facilitate 
handling, the sets of records were numbered chronologically 
from one to twenty five. Beginning with set number one , 
each record within each set was read and the established 
criteria was applied according to the author's judgment. 
The record was then coded for purposes of tabulation. 
2. Analysis of Anecdotes according to Criteria 
Anecdotal definition.-- If the anecdote followed 
Randall's definition which is quoted in Chapter II, the 
record was coded with an arabic number one followed by 
"yes." The following are examples of descriptions which 
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followed this definition~ 
Incident: The first bell is a warning for the teacher_ 
When it rang W picked up his books and walked to the 
door-
Incident: At the opening of the period W went to his 
seat, took his pencil, and hit the boys who sit near 
him on the head .. 
Below are some examples of descriptions which may not 
~ightfully be called anecdotal records and which do not · 
follow through Randall's definition. 
Incident: M is very shy and submissive. She doesn't 
want to share in any school activities. She especially 
dislikes class discussions. 
Comment: M has a speech defect. I've tried. to .give her 
· some speech correction after school • 
.' Incident: R seems very intelligent. Almost has the 
characteristics of a gifted child because he becomes 
very bored with menial tasks that have to be done. 
Comment: I'm trying in all his work to present some 
sort of a challenge in his activities. 
The incident and teachers' feelings.-- The following 
are exrunples in wftich the observer objectively describes the 
incident and either does not include her own feelings, ideas 
and interpretation or carefully separates her feelings from 
her descriptions of the incident. 
Incident: I was standing in the hall watching the 
children entering school. \Vhen F came in he slipped 
his hand into mine and stood beside me .. 
Comment: F's parents are separated. His mother works. 
He has done this on several different occasions. 
Incident: At recess while playing, "Duck, Duck," one 
of the children chose him to be the next runner. B 
said, shaking his head vigorously, lti don't want to 
be it1" 
Comment: During a conference with his mother she 
revealed that B is the same way at home in that he plays 
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alone and keeps to himself. However, this withdrawal 
type of behavior see.ms to be more pronounced at recess. 
During our reading period B is very eager for his turn 
and participates in all the reading activities. 
The following are examples which show how the observer 
mixes her own feelings about the incident with her description 
of the incident .. 
Incident: Atter I took these boys aside and criticized 
their behavior in class - talking, fooling, not working, 
etc., H "clammed up" , would not talk about it although 
I had the impression he felt he was being unjustly 
criticized. His work has improved but he still has this 
belligerent, unfriendly attitude. 
Incident: On several occasions I have observed this 
boy "swagger" back to his desk from trips to the pencil 
sharpener or elsewhere.. To me he seems to be looking 
for smiles of approval from some of his classmates. 
Background material .. -- The following is an example of 
an anecdote which briefly states something about the situation 
which makes the recorded behavior more significant to those 
reading the anecdote. In the following example if the 
teacher had not explained that K was a new girl in the class, 
her failure to participate in a written lesson might be 
interpreted differently. 
Incident: K entered as a new girl on Monday. Today 
we started a new topic and reading, discussion and ill-
ustrations on the board were given before the written 
period. K did not attempt to write. 
Comment: The work was just as new for the class as for 
K but she will have to become acquainted with the 
environment, pupils, book and teacher. 
The second example is difficult to interpret as the 
observer does not explain what is implied by the observation 
or give her reaction to the behavior. It is almost 
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meaningless because of lack of background information~ 
Incident: J" folded an "admit" slip from the principal 
over his homework when he passed it in. 
Separation of comments and objective descriptions.-- The 
separation of comments and objective descriptions applies to 
format only . The illustrative anecdote below shows how a 
teacher organized her anecdote so that she separated the 
incident and her comments about it~ 
Incident. At the beginning of the morning recess I 
came from the building to find V engaged in a vigor ous 
fight with another boy. 
Comment: V is trying to "belong" to the group but he 
doesn't know how to make friends with the children. 
Therefore he forced himself upon them in this aggressive 
manner. He came from Portugal three years ago with his 
mother. His father was killed in the war. The week 
before the sail to this country an older brother was 
drowned. The mother told me she is so afraid something 
will happen to him that she has kept him with:·her constantly 
and she walk back and forth to school with him. He is 
never allowed to leave his yard and has played with 
very few children. 
The next example shows how a teacher for lack of a 
specific organization pattern to follow has joined together 
her comment and the objective reporting. 
Incident: G noticed the disturbing sound in the corridor 
and quietly closed the door while the small children 
were passing out to their recess. We were having a 
reading lesson and he realized that we needed a quiet 
room. G is a well-mannered and cheerful, well-adjusted 
boy. 
Positive, negative, and unclassifiable behavior.-- The 
following is an example of an anecdote which reports negative 
behavior. 
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Incident: I had occasion to leave my class for a few 
minutes and when I was returning I heard terrific 
screaming and yelling coming from my room. On entering 
I found J chasing the other children around the room with 
a metal flower holder held as though he would bash 
their heads in. He had them all ~rightened and running 
to get away from him. 
Comment: I don't hesitate to say that this is aggressive 
behavior . Something similar happens whenever he is 
left alone with· the group. 
The next example illustrates behavior which is classified 
as positive behavior. 
Incident: G has a nervous habit of laughing at every-
thing. I have spoken to him about controlling it. Today 
he sat very quietly and composedly during the entire 
period . \Vhen I commented favorable on his behavior at 
the end of the period, he smiled. 
Comment: G seemed pleased to have succeeded. His ability 
is low and he doesn't succeed very well in academic 
work. He has a need for achievement and belonging. 
The next example illustrates an anecdote which tells 
something about an individual but which can not be classified 
as positive or negative. 
Incident: When J heard his name read as having one of 
the good papers posted on the bulletin board, he puffed 
out his chest and beamed in a satisfied manner to him-
self. The other children were listening for their names 
and I don't. think they noticed his reactions. They 
accepted their "recognition" quietly. 
Classification according to growth indicators.-- As some 
anecdotes did not lend themselves to classification under 
Jarvie and Ellingson's list of topics, new topics were added 
to this list for purposes of this study. Jarvie and Ellingson's 
original list may be found in Chapter II and the new enlarged 
list in Chapter IV. 
The following, although not necessarily examples of 
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perfect anecdotes, are given as a representative selection to 
show how anecdotes were classified. SUbjective judgment 
plays an important part in this classification and in some 
in$tances these anecdotes could have been classified under 
several headings. The first anecdote was classified II 
Adjustment to others, 4 Helps others. 
Incident: "Is there anything I can do for you?" 
Comment: There is never a day goes by but what she 
asks that. Nothing is ever too much work or bothersome 
to her. She has a very good disposition and is well-
liked by othersa 
The next anecdote is class ified under II Adjustment to 
others, 15 Desires attention of others. 
Incident: On his was out of the room Stanley walked 
on the seats instead of the floor. 
Comment: This is customary behavior for Stanl~y when 
apparently unsupervised. 
The third anecdote shows how interpretation of the 
behavior was helped by the teacher's comments. This was 
classified as II Ad.justment to others, 1? Shows fright in the 
presence of others. 
Incident: Today I said casually, B would you please 
take this notice {one that was going the rounds) into 
the first grade. He replied, "I'd like to help you 
but I don't want to do it." 
Comment: B is a timid child and seems to be quite 
easily frightened. 
The next example might have been classified under II 
Adjustment to others, 1? Shows fright in the presence of 
others or V Adjustment to scholastic achievement, 12 is 
upset by difficult tasks or lack of achievement. Because 
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academic work was directly involved, it was classified V 12e 
Incident: M was absent today . She was supposed to 
give an oral report. This is the third time she has 
been absent when her r epor t was due. 
Cownent: Withdrawal behavior resulting from fear. 
The following example Illustrates IV Adjustment to 
personal program , 1 Shows active interest. 
Incident : E has 
past two years . 
to Trade School . 
same day . 
had little i nterest in school for the 
The principal was able to admit him 
He was in a serious accident the 
Comment: So anxious was 
news, that he ran i nto a 
home on his bicycle . 
he to tell his parents the good 
trailer truck while riding 
The example below was classified under I Personal 
adjustment, 1 Recognizes personal needs. 
Incident: J is in charge of the Red Cross activities in 
her home room . She i s most anxious to have her room 
win the drive .. 
Comment: She is a C pupil in her work and wants to 
improve that mark in her outside activities . 
The next example illustrates III Adjustment of others 
to the individual, 4 Depend upon him for leadership and 
ideas . 
Incident: P spoke up and appointed himself chairman 
of a group of children who had completed their assign-
ment in Group Conference and had assembled in a small 
group to share their answers. The group accepted him 
and followed well under his leadership. 
Emotional need and resultant behavior.-- This information, 
when given , is included in the teacher's comment. The 
following anecdote indicated. both behavior and need . 
Incident: Has gone home to report that . "no matter what 
I do, the teacher isn't pleased." 
J!:f.t;.: . -.': ·}~: . t" ...... f ; -~ : 
::_ :~ -_..~~ J:i ·~~ '~l ~.: . :\ · · ·t l f\ J .. 
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Comment: Handwork has been poor. Teacher has told her 
she was not doing careful work . Behavior - submissive. 
Need - achievement. 
The next incident includes a teacher comment but does 
not interpret the behavior in relation to the subject matter 
of the course. 
Incident: D is the smallest boy in the group. He lives 
alone with his mother who works. Today, just as I 
finished giving directions for putting a page mnnber 
on a paper, D said, "Did you say to put the page 
number on?" 
Comment: I am sure he heard me the first time. This 
is typical of D. 
3. Other Treatment of Data 
Finding the length of anecdote.-- After applying the 
seven criteria for analysis in question form, the number of 
words in each anecdote were counted in order that comparisons 
could be made with previous studies. 
Tabulation of data.-- After completing the analysis, the 
data thus collected were tabulated and the results of this 
are discussed in Chapter IV. 
CHAPTER IV 
RESULTS OF ANALYSIS OF 332 ANECDOTAL RECORDS 
1. Results of Analysis by Criteria 
Anecdotal definition.-- Although it was sometimes 
difficult to distinguish between what was not an . anecdotal 
record and what was a very subjective anecdote, it was found 
that ten of the records or 3 per cent of the anecdotes 
submitted were not anecdotal in character. As this is a 
comparatively s.mall·percentage, it seems that the teachers 
taking part in this study had a good understanding of the 
definition of ~ anecdotal record and. the type of behavior 
description which might be included in an anecdotal 
record. 
The incident and the teacher's feelings.-- Table 1 
shows the distribution of objective and subjective anec-
dotes grouped by teachers~ The teachers whose records were 
used in this study should.be commended in that in only two 
instances did the number of subjective anecdotes submitted 
by individual teachers exceed the number of objective 
anecdotes and 12 teachers submitted completely objective 
anecdotal records~ However, the facts that 15.6 per cent 
of the total number of anecdotes were subjective and that 
ll t -eachers submitted two or more subjective anecdotal 
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Table 1. Distribution of Objective and Subject-
ive Anecdotes Within the Sets Written 
by Individual Teachers 
Set Number of Number of 
Number Objective Subjective 
.Anecdotes .Anecdotes 
( 1) ( 2) { 3) 
! 
1 . ..... * •••• 8 0 
2 • e • • • • • • • • 13 3 
3 ~ ••••••••• 10 2 
4 •• ••••..•• 10 1 
5.4t ........ " 12 2 
6 •••••••••• 15 0 
? • • • • • • • • ~ • 8 0 
8 •••• .•••••• 16 0 
9 •••• fit •• ••• 12 4 
10 •. .•.•.••• 20 0 
11 .. ...•...• 8 0 
12 •• •••••.•• 7 8 
13." •••.•••• 5 0 
14 •••.• "·~·· · 21 0 
15 • • • e e • • • • a 2 7 l6fj········· ' 15 0 1? ••• 8 •• 8 ••• 10 5 
18 •••••••••• 15 0 
19 ••• •.••..• 15 0 
20 •••• .•••.• 10 4 
21 •••••••••• 11 3 
22 •••••••••• 16 0 
23 •••••••••• 13 1 
24 ••• (f •••••• 8 2 
25 •••••••••• 7 I 3 
Total •••••• 287 45 
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records make it seem that more explanation and help needs to 
be given on the technique of complete objective reporting. 
Background material.-- Table 2 shows that only 11 anec-
dotes were actually difficult to understand because of lack 
Table 2. Distribution of Anecdotes within the 
Sets Written by Individual Teachers 
According to Background Information 
and Lack of Background Information 
Set .Anecdotes Anecdotes 
Number Containing Omitting 
Background Background. 
Information Information 
TlT {2) T3J 
' 
1 . .•..••••. e. 8 0 
2 ••••••••••• 16 0 
3.eatia•• • ••e 12 0 
4a•••••••••• 11 0 
5 • • 8 If: • a • • • • • 9 5 
6 ••• 8 .. e•e••• 15 0 
? •••• ,. ....... 8 0 
8 ••••••••••• 16 0 
9 8 ......... 8. 16 0 
10 •••••• 8 •• ~. 20 0 
llaaee••••••• 8 0 
12 ••••.••• 8 • • 15 0 
13 e-. • • e • • • • • • 4 1 
14 ••••••••••• 21 0 
15 •••• ft ••• ~.$ 9 0 
16 • .. a • a • • .-. • • • 12 2 
17e••.,•••a~•• 15 0 
18 ............. 15 0 
19 8 • • • a 4t • • • • e 15 0 
20 ......... ,. • • • 14 0 
21 ............ 14 0 
22 ............. 15 1 
23 • • • a • • • • • 8 • 14 0 
24 ••• ~8·4t···· 10 0 
25.,. ......... ,. • 8 2 
Total ... ,. ... 321 11 
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of background information. In this study the lack of 
background information is not great and the teachers should 
be commended for their inclusion of it,. However, the place 
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where the background information was included in the anec-
dotal record, in some cases, could be improved. 
Separation of comments and objective descriptions.--
Table 3 shows the distribution of anecdotes which have and 
have not separated their comments from the objective , 
Table 3. Distribution of Anecdotes within the Sets 
Written by Individual Teachers According to 
Separation of Comments from Objective 
Descriptions 
Set Comments Comments 
Number and and 
Description ;' Descriptions 
Separate Not Separate 
ll} _L~J l3) 
l~e•e•ett••a• . 8 0 
2 • • • • • e • • • • • 16 0 
3•••~~~t•••••a• 12 0 
4. ,. .•..••••• 11 0 
5. lit ••••••••• 14 0 
6 •••••• ~~-·" 15 0 
7 • • • • • • • • • • • ? 1 
8 ••••••• •••• 13 3 
9 • • • • • • • • • • • 12 4 
10 ••••••• li ••• 20 0 
11 ••••••••••• ' 8 0 
12 .. " ............ 0 15 
13 . ..••• ~ •••• 1 4 
14 ••.•••••••• 1? 4 
15 • ., .......... 9 0 
16 .............. 0 15 
1? ............. 15 0 
l8e•••••••••• 12 3 
19 •.••..•. .••• 15 0 
20 41) 41 e 4t •• e IIIII e •• 4 10 
2l ••••••• lit888 13 1 
22 ••••••••••• 13 4 
23 ............ 13 0 
24••••e•••fli•• 10 10 
25 ............. 0 10 
Total •• 258 ?4 
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descriptions. seventy four anecdotes, or 22.2 per cent 
of the anecdotes had a teacher comment but included the 
teacher comment as the last statement in the anecdote, or 
confused the comment with a statement of background material. 
This may be easily remedied in the future anecdotal writing 
if the teachers are given a specific form to follow with a 
few lines labelled for the comment. 
Positive, negative, or unclassifiable anecdotes.-- From 
Table 4 it may be seen that 63 of the 332 anecdotes or 18.9 
per cent describe positive behavior, 148 or 41.5 per cent 
describe negative behavior, and 120 anecdotes or 39.6 per 
cent describe neither positive or negative behavior but have 
recorded behavior which tells something about the individual. 
This small percentage of positive anecdotes is significant. 
According to Traxler, the anecdotes should be distributed 
rather evenly between the three categories. When Traxler 
analyzed 176 records from Jones and Galbraith's experiment, 
he found that the anecdotes were evenly distributed. The 
teachers in this study need to be given more help and 
training in order that they may see the constructive as well 
as the negative side of pupil behavior. 
Classification according to growth indicators.-- As the 
anecdotes were being classified according to these adjustment 
areas set up by Jarvie and Ellingson, it was found that some 
of the anecdotes did not lend themselves to classification 
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Table 4. Distribution of Anecdotes within the Seta Written 
By Individual Teachers According to Positive, 
Negative and Unclassifiab1e Behavior 
Set Positive Negative Unc1ass-
Number ifiable 
( 1-) l~-} ( ~) . ( 4) 
lee&~t.,•e••••• 3 1 4 
2 •••• tt.411••••• 4 4 8 
3 •• ......... 8. 1 8 3 
4 ••••••••• (fl •• 1 4 6 
5 •.••••••••• 4if. 4 2 8 
6 ......... •••• 3 ? 5 
7.t~~••tt•••a•• 0 2 6 
8 8. ~ ••••••••• 2 11 3 
9 ••• *•••~~'···· 3 8 5 
lO e••,.••••a••• 8 ? 5 
ll••••••••e••• l 3 4 
12 ..... 4t ••••••• 1 8 6 
13 " ••••• ~ •••• " 0 2 3 
14 ........ 8 •••• 4 ? 10 
15 4it ••••• " ••••• 0 7 2 
16 ............. 3 12 0 
1? .............. 3 3 ~ 
18 ••••.••••• *. 2 4 9 
19 ••• ft.il'l····· 4 10 1 
20 •••••• ~ ••••• 1 9 4 
21 •••••••••••• 3 4 ? 
22 • • • • e • . • • tt • _., • 4 6 6 
23•••,.•••e•••• 6 4 3 
24 •••••••• 6t ••• 0 ? 3 
25 • •" •., e. 11 • • e • • 2 8 0 
Total ........ e. 63 148 120 
according to the existing sub-topics. In order to make a 
more extensive list of subjects about which anecdotes might 
by recorded by future record writers, new sub-topics were 
added to the original list which is given on pages 20-21. 
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Under personal adjustment, five sub-topics were added; 
(1) shows immaturity of action, (2) seems doubtful of own 
abilities, (3) shows appreciation of opportunities, (4) 
lacks emotional control, and lacks physical stability 
{health). Table 5 shows the distribution of anecdotes 
by sub-topic under the enlarged list of personal adjustment 
topics. It may be seen from this table that the teachers 
Table 5. Distribution of Anecdotes according to SUb-topics 
within the Area of Personal Adjustment 
Sub-topics Number of 
.Anecdotes 
{1) (2} 
1 .. Recognizes personal needs................... 8 
2. Shows appreciation of opportunities...... 6 
3, Assumes responsibilities ................. 5 
4 .. Shows maturity of action .................... 3 
5 .. Seems confident of own abilities......... 3 
6. Recognizes personal l~itations.......... 2 
7. Has progressively maturin goals......... 2 
s. Progressively evaluates personal achieve-
ment •• •• 4f a ................... e tj ••••••• e • • • 2 
9 •' :Recognizes the biological, psychological 
and social fmplications of sex........... 2 
10. Shows initiatve, originality.............. 2 
11. Recognizes humor in various situations... 2 
12. Lacks physical stability (health)......... 1 
13. Shows irmnaturi ty of action...... • • • • • • .. • • • 0 
14 .. Has physical stability (health).......... 0 
15. Seems doubtful of own abilities.......... 0 
16., Is quiet, reticent......................... 0 
1?. Hides personal feelings.................. 0 
18 .. Lack of emotional control................. 0 
Total.......................... 38 
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participating in this study tended to record anecdotes 
about personal needs, appreciation of opportunities and 
instances where a pupil assumed responsibility and that 
these teachers tended to neglect instances of ~aturity, 
doubt of own ability , withdrawing behavior, and hiding 
personal feelings& 
The second area, adjustment to others, was increased 
by adding ; (1) enjoys companionship of peers, (2) enjoys 
companionship of adults, (3) is not gracious in relationships 
with others, (4) is not careful of obligations to others, 
(5) desires attention of peers, (6) ·desires attention of 
adults, (7) shows fright in presence of others, (8) seeks 
improved relationships with others , (9) attempts to alibi 
or deceive, (10) attempts to surpass peers, (11) admits 
attempts to deceive, (12) resents authority and, {13) 
fails to cooperate with others. 
It may be seen from an examination of Table 6 that 
about desiring attention of peers , not being careful of 
obligations to others, resenting criticism and prefering 
to be alone. One may also see that the teachers partic-
ipating in this particular study tended to neglect topics 
dealing with companionship of peers, companionship of adults , 
criticism of others,and personal responsibility in relation 
to things. 
No new topics were added to the third section which 
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Table 6. Distribution of Anecdotes according to Sub-topics 
Within the Area of Adjustment to Others 
Sub-topics 
lll 
1. Desires attention of peers •••••••••• 
2. Is not careful of obligations to oth-
er s •••••••••••• e •••••••• 4t tt • ~ ••• ~ " (it • (it 
3 . Resents criticism ••••••••••••••••••• 
4. Prefers to be alone •••• ~···••••••••• 
5 . Is gracious in relations to others •• 
6. Is not gracious in relations to 
others •••••••••••••••••••••••••••••• 
?. Helps others ••• ~ •••••••••••••••••••• 
8. Desires attention of adults ••••••••• 
9 . Shows fright in presence of others •• 
10. Attempts to outdo others •••••••••••• 
11. Seems increasingly conscious of per-
sonal responsibility in relation to 
societY••••••••••••••••••••••••••••• 
12. Is careful of obligations to others. 
13. Attempts to alibi or deceive •••••••• 
14. seems increasingly conscious of per-
sonal responsibility in r elation to 
people ••••••• ~·······••••••••••••••• 
15. Cooperates passively •••••••••••••••• 
16. Enjoys companionship of opposite sex 
1?. Depends on others ••••••••••••••••••• 
18. Does not cooperate •••••••••••••••••• 
19. Seeks improved relationships with 
others •••••••••••••••••••••••••••••• 
20. Resents authoritY••••••••••••••••••• 
21. Admits attempts to deceive •••••••••• 
22., Seems friendly and happy in group 
activities•••••••••••••••••••••••••• 
23., Accepts criticism ••••••••••••••••••• 
24. See.ms increasingly conscious of per-
sonal responsibility in relation to 
things .................................. . 
25. Cooperates actively ••••••••••••••••• 
26., Enjoys companionship of peers ••• e••• 
2?. Enjoys companionship of adults •••••• 
28 . Is constructively critical of others 
Total ill ••••••••••••••••••••••• 
Number of 
Anecdotes (2) 
23 
23 
18 
15 
12 
12 
11 
10 
8 
7 
7 
5 
4 
3 
3 
3 
3 
0 
2 
1 
1 
1 
1 
0 
0 
0 
0 
0 
T8l 
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deals with the adjustment of others to the individual. As 
anecdotes are usually written about one person in one situation, 
it is difficult for teachers to write anecdotes dealing with 
this area. It is not necessary to show the distribution in 
this area in tabular form as only one anecdote in this study 
was classified in this area and that anecdote dealt with the 
fact that a group of children had shovm an active interest 
in the leadership of a pupil. 
In the fourth section, which is concerned with adjustment 
to personal program, two new topics were added; (1) shows 
active dislike of personal program, and (2) fail to evaluate 
personal program in light of personal goals. Table ? shows 
Table ?. Distribution of Anecdotes according to SUb-Topics 
within the Area of Adjustment to Others 
Sub-jiopics 
1. Is self-directive in planning pro-
Number of 
Anecdotes 
gram. • • ... • • • • .. • .. • . • • • • • • • • • • • • . . • tit • • • • • • 5 
2. Shows c t i ve interest•*•••••••• •••••••• 3 
3 .. Fails to evaluate program in light of 
personal goals ......................... 2 
4. Constantly seeks improvement........... 1 
5. Shows active dislike of personal pro-
gram • ................. "' . • • . • • • . • • • . . • • • • 1 
6. Evaluates program in light of personal 
goals. . . . . • . . • . . . . . . . . . . . . . . . .. . . . . . . • • • 0 
To tal .. fil • • • • • • • • .. • • • • • • • • • • • • • • • • 12 
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that most of the anecdotes in this study center about self-
direction in planning personal program and the teachers tended 
to ignore anecdotes 'dealing with pupil evaluation of their 
program in regard to their personal goals. 
The fifth adjustment area, adjustment to scholastic 
achievement , was increased by the addition of seven sub-topics 
which are: (1) desires recognition for achievement, {2) fails 
to conform to rules and directions, (3) desires to avoid 
school responsibilities, (4) is upset by difficult tasks or 
lack of achievement, (5) submits poor quality work as a result 
of rushing, (6) is mentally lazy, and (?) does not seek improve-
ment in quality of work. Table 8 shows that in this study 
most of the anecdotes that were classified under this area 
dealt with instanced of a desire to avoid school responsibilities 
with failure to conform to rules and directions ranking 
second. The teachers tended to record fewer anecdotes about 
mental laziness , attentiveness, failing to seek fmprovement 
in quality of work and submitting poor quality of work because 
of rushing. 
An examination of Tables 5-8, which give the more 
extensive listing of subjects about which anecdotes have been 
written, shows that 38 anecdotes in this study were written 
about personal adjustment, 181 about adjustment to others, 
one about adjustment of others to the individual, 12 about 
adjustment to personal program, and 95 about adjustment to 
64 
Table s. Distribution of Anecdotes according to Sub-topics 
within the Area of Adjustment to Scholastic 
Achievement 
Sub-topics Number of 
Anecdotes 
1 2 
1. Desire to avoid school responsibilities. 33 
2~ Failure to conform to rules and 
directions••••••••••••••••••••••••·~···~ 15 
3. Seeks ~provement in quality of work.~·~ 11 
4. Paricipates actively voluntarily........ 10 
5. Desires recogntion for achievement...... 8 
6. Upset by difficult tasks or lack of 
achievement••••••••••••••••••••••••••••• 6 
? . Recognizes the demands and limitations 
of subject matter....................... 2 
s. Is mentally active...................... 2 
9. Seeks improved work habits.............. 2 
10. is attent-ive and alert.................. 1 
11. Submits poor quality of work as a result 
of rushing. • • • • • • • • • • • • • • • • • • • •. • • • • • .. • • • 1 
12. Is mentally lazy........................ 1 
13. noes not seek improvement in quality of 
work • •.••••• ¥ • .. • • • • • • • • • • • • • • • • • • • • • • • • • 1 
14. Progressively derives generalizations 
from subject matter experiences••••••••• 1 
Total". . • • . • • • • • • . . • • • . • . . . . • • 95 
scholastic achievement. 
Thus it is seen that the teachers in this study most 
frequently reported incidents dealing with adjustment to 
others and adjustment to scholastic achievement. These 
are the two areas which these particular teachers seem to 
have had the greatest chance to observe. The teachers 
have shown their awareness of the child as an individual 
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and their awareness of meeting individual social needs in 
the classroom b.y recording more observations of adjustment 
to others rather than adjustment to scholastic achievement. 
Although teachers might be encouraged to report more 
instances of personal adjustment by stud.ying the subjects 
listed under that area, theachers should not be urged or 
forced to record anything which they do not have adequate 
chance to observe. The two areas in which anecdotes were 
least frequently recorded, adjustment of others to the 
individual and adjustment to personal program seem to be 
areas which teachers have little chance to observe. 
This more extensive list of subjects about which 
anecdotes might be written does no mean that other aspects 
of behavior are not important or that it is not worth-
while to record anecdotes about subjects which have not 
been listed. Indeed, other aspects of behavior have 
significance . This list, however, may serve two purposes: 
(1) it may be studied by those about to undertake anecdotal 
writing in order to understand better the kinds of behavior 
that can be observed in a classroom and the kind of 
behavior about which anecdotal records have been previously 
written , and (2} it may serve as a check list for the person 
in charge of collecting and assimilating the information 
in order to determine which adjustment areas are being 
most frequently observed and which least frequently and in 
this way it helps to determine the type of information that 
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anecdotal records are contributing to the record system as 
a whole. 
Emotional need and the resultant behavior.-- It may be 
seen from Table 9 that 11 teachers included in their comments 
statements about the emotional need that they felt was being 
expressed~ The need for belonging wa~ expressed in 37 anec-
dotes. achievement in 23, economic security in nine, freedom 
from fear in ten, affection in 12 , freedom from guilt in 
eight, sharing and self-respect in 14, and understanding in 
19~ This shows a good distribution among the eight needs. 
Table 10 shows the distribution of anecdotes accord.ing 
to the typed of behavior resulting from lack of fulfillment of 
basic needs. Eleven different teachers commented in 83 anec-
dotes on either aggressive, submissive, withdrawing or 
psychosomatic behavior. The agressive behavior was reported 
most frequently and was described in 60 anecdotes, submissive 
in nine, withdrawing in ten, and psychosomatic illness in 
four. The lack of anecdotes concerned with psychosomatic 
illness is understandable in that it is difficult for teachers 
to observe symptoms of this behavior and few have had the 
training necessary for proper interpretation of these symptoms. 
These figures also bear out the fact that teachers are much 
more conscious of the child who exhibits aggressive behavior 
than the ones who are submissive or withdrawn. 
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Table 9~ Distribution of Anecdotes within the sets Written by 
Individual Teachers according to Emotional Needs 
About which Anecdotes were Recorded 
Set 
NU:mber 1 2 
(1) l2 ) (3) 
l•a •v•eae 2 1 
2 •,.. • • • a • • 0 0 
3 .., ~ .r; • • • • a 3 1 
4e.~4ia••• 2 2 
5., • a • • • • • 6 5 
6 • .-•a•aae 0 0 
? •••• ,.fj., 0 0 
8 ......... 4t 1 0 
9 • • • • • • • e 0 0 
10 •••••••• 9 5 
11 e a • • • • • • 0 0 
12 oil~ oil .... oil. 0 0 
13. a • • • • • • 0 0 
; 14 ....... ... 5 4 
15 ........ oil .. 0 1 
16 ........... 0 0 
1? . flo •••••• 0 0 
18 ........... 2 2 
19 •••••••• 0 0 
20 .......... 0 0 
21 .. ......... 6 2 
22 ........... 1 0 
23 •••••••• 0 0 
24 .......... 0 0 
25 ........... 0 0 
Total. ...... 37 23 
Key to Emotional Needs 
1. Belonging 
2. Achievement 
3 . Economic security 
4. Freedom from f@ar 
5 .. .Affection 
6 .. Freedom from Guilt 
7 .. Sharing 
8,. Understanding 
3 
l4) 
1 
0 
0 
0 
4 
0 
0 
~: 1 
0 
0 
0 
0 
0 
0 
1 
0 
0 
1 
0 
0 
1 
0 
0 
0 
0 
9 
Emotional Needs* 
4 5 6 ? 8 
l5) [6) 1?) (8) l 9 ) 
1 3 0 . 1 1 
0 0 0 0 0 
1 0 0 0 1 
1 1 1 1 0 
4 6 1 6 0 
0 0 0 0 8 
0 0 0 0 0 
1 0 0 0 1 
0 0 0 0 0 
1 0 0 1 0 
0 0 0 0 0 
0 0 0 0 0 
0 0 0 0 0 
0 1 . 2 2 3 
·. 0 0 0 0 0 
0 0 0 0 0 
0 0 0 0 0 
0 2 2 2 2 
0 0 0 0 0 
0 0 0 0 0 
1 0 2 1 1 
0 0 0 0 0 
0 0 0 0 0 
0 0 0 0 0 
0 0 0 0 2 
10 12 8 14 19 
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Table 10. Distribution of Anecdotes Within the Sets Written 
by Individual Teachers according to Type of 
Behavior Resulting from Lack of Fulfillment of 
Emotional Needs 
set .Aggressive Submissive With- Illness 
Nwnber drawing 
ll) {2) { 3) {4-l _{5} 
la•a•••w••"• 0 0 0 0 
2fll~•••e~ttt6t•• 0 0 0 0 
3••e•ff•~•••• ? 0 3 2 
44i,.••a••• • fillil 6 2 1 0 
5 •.•.•• ~••tt• 2 0 0 0 
6tiii ........... 0 0 0 0 
? ............ 0 0 0 0 
a .... (t ••• ".~" 11 l 0 l 
96Je•••••••"• 0 0 0 0 
lO.•e••tt••••• 11 0 l l 
11 ••••••••••. 0 0 0 0 
12 •••• ..••••• 0 0 0 0 
13 ••. It ••••••• 0 0 0 0 
14 ••••••••••• 3 0 0 0 
15 •••• fit • ...... 2 0 1 0 
16 • • • • • • • • • • a 0 0 0 0 
17. ti ••••••••• 0 0 0 0 
18 Iii •••••• "" •• 0 0 0 0 
19 ••••••••••• 0 0 0 0 
20. it ••••••••• ? 0 1 0 
21 • ..•• ff ••••• 5 5 2 0 
22 ............ 4 0 1 0 
23 .......... 11. 0 0 0 0 
24 •••• ~···~·· 0 0 0 0 
25 ••••••••••• ll 1 0 0 
Total 60 9 10 4 
2. Other Results of Study 
Length of anecdotal records used in this study.-- It may 
be seen f rom Table 11 that the anecdotes in this study ranged 
from five to 10? words in length and that the mean length 
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Table 11. Range of Anecdotes and Mean of Length of Anecdotes 
Set Range of Nt.m1ber Length of 
Number of words in .Anecdotes in 
.Anecdote words (mean) 
{ 1) l2) { 3) 
1 • •..... it •••• 19-55 39.1 
2 • ............. 22-106 72.3 
3 • ............ 26-64 40.8 . 
4 •• * •••••••• " 15-54 31.9 
5 •• 8 ••••••••• 6-10? 31.2 
o •• 'lti••••tt••• ?-50 25.9 
7 • • • a • • ~ • • • • • 18-54 35.8 
8 ••• •••••• " •• 11-49 21.,2 
9 • •••• " i' ••••• 22-61 46.0 
10e • rt • • • • • • • • • 5-44 25.4 
11". ' ••••••• ". 20-49 36.2 
12 ••.• 4) ........ 17-49 30.4 
13.~••••e••••• 53-98 ?0.2 
14 • e • • • • • • • • • • 19-128 52.4 
15 tit ••• ••••• 1(1 •• 18-30 23.8 
16 •••••••••••• 19-92 48.6 
l?a•••••••fi • ~" 22-149 65.2 
18., • fit • • • • a • .... • 1?-49 2?.0 
19 ••••••• ~···· 10-2? 15.4 
20 ............. 22-91 53.9 
21 ••• ' •••••••• 29-?.8 43.2 
22 ..... (I .. ....... 13-80 35.9 
23 ••••••• it •••• 8-66 32.4 
24 ••••••• w. - ... 8-56 32.0 
25 •• ., ••. - ...... 14-58 33.1 
Total.~~ ~~ 5-10? 3?(13 
of anecdotes in words is 37.3. This may be compared with 
Hamalainen's study where the range of words in his total 
set was from four to ?5 and the mean length was 20.6. As 
Hamalainen's study was based on the anecdotes of only six 
teachers, his sampling gave less variety in the types of 
?0 
anecdotes than did this study. The number of words used 
seems to depend upon the recorder and as yet no generalization 
has been made concerning the number of words used . However, 
as anecdotal records are read and summarized for cumulative 
records, the fewer and more concise the anecdote , the ea sier 
it is to handle. 
Uses of quotations.-- This particular set of anecdotes 
illustrated the value of t he use of quotations. It is 
difficult for a teacher to describe adequately a situation 
in fewer or better words than in the actual words of the 
pupil. 
The following example shows how a quotation helps a 
teacher to give an accurate word picture of the situation in 
as few words as possible. 
Incident: When asked why she didn't report to a teacher, 
she replied, "Oh, :M.r. - kept me. He wouldn't let me go. 
He hates me l " 
Comment: Aggressive behavior Typical behavior 
Incident: When B returned from a trip to Vermont, she 
brought a small wooden napkin holder to me as a souvenir. 
I thanked her, and told her that it was very pretty .. 
Three times during the day she asked me if I like it 
and if I thought it was pretty. Finally at 2:30 she 
said, "Do you know that souvenir cost $ .29?" 
Comment: Aggressive Need for belonging 
The following anecdote is subjective in that it gives more 
of the teachers opinion about the incident than is necessary . 
This anecdote could have been improved by quoting exactly 
what he said when he conveyed to the teacher that he didn't 
have his note and his exact words when he tells the teacher 
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that it is just too bad. 
Incident: W appears to be sullen. He is seldom seen 
talking to other persons. He was absent, and, when I 
asked him for his note, he said in an insolent was that 
he didn't have it. I told him I objected to his manner 
of speaking and he said that it was just too bad. 
Comment: Aggressive behavior resulting from need for 
belonging and need of being understood. 
When teachers are using quotations, however, they 
should remember to quote in the exact words of the pupil. 
The following anecdote is not clear because of faulty 
quoting. It will be seen that the quotation is given in the 
wrong person. 
Incident: J will not wear her glasses. When asked to 
put them on "She has always left them home." Is very 
willing to talk to her neighbors. Objects to sitting 
in a front seat. 
Use of background information.-- In order to facilitate 
accurate reporting and rapid. reading and summarization of 
anecdotes , a statement labelled background should precede 
the actual reporting of the anecdote. In this set of anec-
dotes, background information most frequently appeared in 
the first sentence like the example below. In this example, 
the first two sentences are background material which help 
us to interpret the anecdote. 
Incident: T is a new little boy who has just recovered 
from an operation on his heart. He was a congenital 
'blue baby.' When the nurse came into the room to 
greet our new pupil, which she always does, T came 
over to me and held my hand and leaned against me 
and showed definite fright. 
Comment: I think he has seen so many nurses in white 
that he is afraid. he is going to have more treatments. 
Interpretation: Need for freedom for fear 
?2 
Sometimes it is difficult to interpret the anecdote as 
the background information is included in the teacher's 
comment which follows the anecdote. The following anecdote 
is an example of this. This re port might become more anec-
dotal in character if a statement of background information 
preceded the quotation. This might include the fact that 
R was a repeater and trying to do good work . The cond.i tions 
under which the statement was made might be included as part 
of the anecdote. Excessive background information should not 
be included. 
Incident: "I try to do good work , so I can be in Grade III 
next year." 
Comment: R is a repeater and takes pride in trying to do 
good papers and read well. When he finishes his work he gets 
a library book to read. He says he can read stories well 
now and likes to read. He likes to do neat papers to 
please his mother. He is quite dramatic in telling 
stories to the class. He wants to be the leader in 
games . 
There has been some confusion, too, between the type of 
information that is anecdotal and the type that should be 
included in the background statement or the teacher comment. 
In the following example, the anecdote might be improved if 
it centered about the fact that E ran into a trailer truck 
while riding home on his bicycle. The background information 
might include his lack of interest in school and his admission 
to trade school. The teacher comment should include his 
anxiousness to tell his parents as this is the teacher's 
interpretation of the behavior and relates the background 
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information and the anecdote. 
Incident: E has had little interest in school for the 
past two years. The principal was able to admit him 
to the Trade School. He was in a serious accident the 
same day. 
Comment: So anxious was he to tell his parents the good 
news, that he ran into a trailer truck while riding home 
on his bicycle. 
Collective reporting.-- The teachers whose anecdotes were 
analyzed in this study in some instances reported habitual 
behavior rather than reporting and describing a specific 
instance. The following anecdotes illustrate this. These 
could be made clearer and more meaningful by describing in 
detail and using the exact words of the pupil in one instance 
of this type of behavior. The fact that the behavior was 
typical might be included as part of the comment or checked 
in an appropriate space at the bottom of the record form. 
Incident: When asked for individual reports he invariably 
speaks out and says, "May I be first?" During the class 
he is constantly speaking out with his ideas concerning 
the matter under discussion. He finds a question to 
ask about every five minutes during the period, some 
of which he can answer himself as it frequently turns 
out. 
Incident: C leaves the room without permission, is 
often in the corridor when she shouldn't be. When 
asked her reason, she refuses to answer. In fact, when 
checked for reason for any misconduct she will not 
answer. 
Comment: C seems not to trust anyone. Because she was 
sent away last year from this same building she seems 
to feel everyone is against her, that no one understands 
her. 
Use of anecdotal records to show behavior trends.--
Although the records in thms study were written during a 
?4 
single week, several teachers were able , during that time 
to record anecdotes about one pupil and thus develop better 
understanding of the real object of the anecdotal technique. 
The following set was recorded by a first grade teacher. 
Datft: October 10 
Incident: This morning during the conversation period 
one of the children was describing something funny 
on the "Howdy Doody" program. W suddenly showed keen 
interest and stammer ed 'televsion . ' This is the first 
thing he has said since entering school. 
Comment: W has a serious speech defect. His mother 
made lieht of it and said she knew he'd be all right 
once he was in school. He does not make any attempt 
to talk either alone or in the group. Realizing he 
could. not adjust to a normal learning situation, I 
refered him to the Guidance Clinic and at present 
we are w.aiting f or them to contact us. 
Dat~: October ll 
Incident: During the writing les son W pounded the desk 
with his pencil all the while making loud noises and 
creating a disturbance¥ 
Comment: This type of behavior occurs frequently every 
day. When I speak to him he covers his face with his 
handkerchief. 
Date: October 12 
Incident: While I was working wi .th a small group at 
the front of the room, W who was in his own seat, suddenly 
began laughing. This continued for several minutes and 
all the while he was shaking his head and his hands. 
Date: October 13 
Incident: In an attempt to interest him in some of the 
available toys I gave · w a puzzle arid showed him how to 
put the pieces together. When I left him he pushed. all 
the pieces to the floor. 
Comment: W seems to be afraid to try things. He watches 
the other children playing with interest and I know he is 
eager for some toys too. 
Date: October 13 
Incident: I tried again to interest him in some colored 
pegs and show him how to place them in the peg board. 
When I left he threw the pegs around the room. 
Date: October 16 
Incident: This afternoon W went to the block table 
and played with the blocks. 
?5 
Comment: I was pleased to see htm take this voluntary 
action. Slowly he is overcoming some of his fears and 
is adjusting to a classroom situation. 
Date: October 16 
Incident: I was working alone with W helping him to 
color a large outlined picture. It was a Halloween 
picture of two children with pumpkins. W showed great 
interest in the picture. He stammered something about 
pumpkins but did speak quite clearly when he pointed 
to the pumpkins and said, "One, two." 
Comment: This is the first real bit of conversation 
we have had thus far. From my limited observations I 
would S?Y that W's folks have spent very little time 
with him. I think he has been laughed at and ridiculed 
so much that now he is afraid to talk. 
CHAPTER V 
SUMMARY, CONCLUSIONS .AND RECOivil\L£NDATIONS 
1. Summary of Procedure 
The purpose.-- The purpose of this study has been to 
provide a review of the literature dealing with anecdotal 
records, to develop criteria from this review of the liter-
ature which may be applied to anecdotal records, to analyze 
according to these criteria 332 anecdotal records prepared 
by 25 classroom teachers, and to make recommendations for 
the improvement of anecdotal record writing in the school 
system under consideration. 
The records.-- The 332 anecdotal records, which were 
submitted as an assignment for a class studying the emotional 
needs of .children, make up 25 sets of records prepared by 
25 classroom teachers whose grades range from kindergarten 
through high school. These 25 sets were selected at random 
from 60 sets, comprising over 800 anecdotes and prepared 
by 60 teachers. 
The research.-- The review of the literature brought 
out that anecdotes should be objective, accurate observa-
tions of significant behavior, represent a variety of 
types of behavior, be observed with a specific theory of 
behavior in mind, be indicative of both positive and 
-?6-
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negative qualities of behavior, and should be promptly 
and accurately recorded. 
The criteria.-- After a study of 332 records and the 
literature, the following criteria were set up and applied 
to the anecdotes. 
1. Is it an anecdote in that it follows Randall's 
definition of an anecdotal record? This criterion 
was set up by the author of this study when it 
was found that several of the behavior descriptions 
submitted as anecdotal records were not true anec-
dotes. 
2. Is it objective in that it distinguishes between 
the behavior and the teacher's feeling about the 
behavior? This criterion was drawn from studies 
by Hamalainen, rr.raxler, and Jarvie and Ellingson 
who advocate as much objectivity as possible 
in anecdotes. 
3. Does it contain enough helpful background material 
to make it meaningful to others who might read it? 
This criterion was drawn from Traxler when he 
suggested to those participating in Jones and 
Galbraith's experiment that they include more 
background information. 
4. Is the format of the anecdote so arranged that 
the teacher's comments are separated from the 
?8 
objective descriptions? This was developed when 
the anecdotes in this study were exan1ined and 
many were found to have no format and to have 
incidents, comments and background information 
mixed . Traxler has done a great deal of work on 
forms f or anecdotes and he sugGests that comments 
and descriptions be separated_ 
5. How are the anecdotes , as a group, distributed in 
categories favorable to the pupil, unfavorable to 
the pupil, and neither favorable nor unfavorable? 
This criterion is one which was used by Hamalainen 
in his study of 4?6 anecdotal records. He feels 
that anecdotes should be equally distributed in all 
three categories. 
6 ,. How are the anecdotes, as a group, distributed 
according to Jarvie and Ellingson's adjustment 
areas? Five adjustment areas with a var iety of 
sub-topics listed the various subjects about which 
anecdotes had been written at the Roc hester Athen-
aeum and Mechanics Institute. As the anecdo t es in 
this study were being classified , new sub-topics 
were added and hence a more extensive list resulted. 
?. Did the teachers ment ion in their comment which 
emotional need or which type of resultant behavior, 
i.e. ~~thdrawing , submissive, aggressive or psycho-
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matic was being expressed? The course, for which 
the writing of these anecdotes was an assignment, 
stressed these eight basic emotional needs: need 
for freedom from guilt , need for freedom from fear , 
need for economic security, need for love and. aff-
ection, need for achievement, need for belonging, 
need for sharing and self-respect, and. need for 
understanding.. Hamalainen , Traxler , J"arvie and. 
Ellingson suggest that anecdotes are of most value 
and written best if the writers have had a course 
in which they discuss or develop a certain theory 
or concept of personality . This criterion was 
added to s ee the extent to which teachers, without 
being told to observe from this point of view, 
would apply their course knowledge to an assign-
ment in their own classroom and to see which needs 
and which resultant types of behavior were most 
frequently observed. 
2. summary of Findings 
1. All but 3 per cent of the anecdotal records sub-
mitted tended to follow Randall's definition of 
an anecdotal record and. hence most teachers in 
this group understood the meaning of the anec-
dotal definition .. 
2 e The objective records compri sed 84.,4 per cent of 
of the anecdotes submitted and this means that a 
few teachers need more help with this technique. 
3 . Almost all of the anecdotes included background 
information, although it was often confused with 
teacher comment or incident. 
4. The need for some sort of guide for writers in 
recording their observations was shown by the 
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22,2 per cent of the anecdotes that did not separate 
the teacher comment from the anecdote. 
5. Positive behavior was described by 18.9 per cent 
of the anecdotes, negative behavior by 41.5 per 
cent, and. neither positive nor negative by 39.6 
per cent of the anecdotes. 
6. .Anecdotes tended to fall into areas of adjustment 
to others and adjustment to scholastic achievement, 
the former claiming 181 anecdotes and the latter 
claiming 95. 
7. Teachers tended to distribute their anecdotes in 
at least three categories of behavior. 
8. Almost half of the teachers made comments in their 
sets of anecdotes about the emotional need.s of 
children and that this might be feasible as a theory 
from which to project observations for future 
anecdotal writing. 
9. Eleven teachers commented in their sets of anec-
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dotes as to the type of behavior resulting from 
lack of fulfillment of an emotional need and that 
60 of these 83 anecdotes deal with aggressive 
behavior which shows that these teachers tended 
to neglect withdrawn and submissive children for 
those who exhibited aggressive behavior. 
10. The mean length of the anecdotes is 3?.3 and the 
range is from 5-10? words which means that these 
anecdotes are slight·ly longer than those written 
a previous study. 
3. Recommendations for Anecdotal Record Writing in the 
Cooperating School System 
study of records.-- As a few teachers whose records 
were analyzed in this study did not understand the differ-
ence between subjective behavior descriptions and true 
anecdotal records which follow Rano.all' s definition, it is 
suggested that teachers be given a chance to read and study 
samples of both good and bad anecdotal records and that 
they be given practice in class, rewriting poor ~necdotal 
records into better records. 
Behavior concept.-- As authorities on the subject of 
records writing suggest that teachers engaged in this 
pursuit have a common knowledge of a concept of behavior 
or theory of personality and project their observations 
and comments for anecdotal records from this theory or 
concept, it is suggested that the eight basic needs and 
four types of behavior resulting from lack of fulfillment 
of these needs would make a suitable concept for such 
projection. 
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Recording one child daily.-- Anecdotal records are most 
meaningful when the records of one child are assembled from 
a variety of teachers and over a period of time. In this 
way behavior consistency, developmental trends and behavior 
changes may be seen and valuable personal data may be sum-
marized from this for the cumulative record. In order that 
teachers, who are required to write anecdotes during one 
week only, may understand the larger purpose behind anecdotes , 
it is suggested that a teacher p ick out one child who part-
icularly interests her, and record. at least one anecdote 
about this child daily. 
Suggested format.-- It is suggested , on the basis of 
these anecdotes that teachers beginning anecdotal record 
writing be given a specific f'orm to follow with the idea 
that if all the information asked for is not pertinent to 
the particular anecdote bei.rig recorded , certain spaces 
may be left blank. Although it was mentioned in the lit-
erature that some authorities disagree with the idea of 
tying teachers to a particular format in that it may make 
r ecord writing more difficult for them, many of the be-
ginning anecdotes written in this study might have been 
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improved had the teachers realized the various parts or 
the anecdotal record and tried to separate background 
information, personal comment and recommendation from the 
actual incident. 
It is suggested that the following form be set up on 
a half sheet of mimeographed paper and distributed to .the 
teachers for their first anecdotes. 
NAME~--------------------------- GRADE -------DATE ____________________________ _ PLACE 
--------
STATEMENT OF BACKGROUND INFORMATION: 
INCIDENT: 
C011MENT OR INTERPRETATION: 
RECOMM.E.NDATION: 
CHECK ONE: TYPICAL ATYPICAL 
SIGNATURE. __________ __ 
If teachers have a specific form to follow when this 
technique is first introduced into a school system, it is 
possible that after a week or two when the fundamentals of 
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record v~iting have been mastered, this more rigid form 
could be dropped and teachers would. analyze each incident 
in terms of the information asked for on this form without 
feeling definitely confined and hampered by a specific 
mechanical device. 
Value of quotations.-- The person explaining the v~iting 
of these records tothe teachers should point out the value 
of using clear, terse phrases and the value of quoting as 
much as possible the pupil's o'~ words. 
Submissive behavior.-- The person responsible for helping 
teachers with the writing of these anecdotes, should, in part 
of a lecture, stress the importance, the meaning and the 
symptoms of submissive and withdrawn behavior. Teachers 
should be urged to record such behavior seen in their 
classroom. 
Positive behavior meaningful.-~ The results of this study 
showed that teachers tended to report negative and unclass-
ified behavior more than positive behavior. Teachers should 
be informed, when the technique is being introduced, that 
instances which show favorable behavior are just as helpful 
in understanding the over all picture of a pupil's behavior 
as are reports of misdemeanors and unfavorable behavior 
episodes. 
Check-up on content.-- As a few teachers have a tendency 
to report mostly violations of school rules and behavior 
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having to do with school achievement, it is suggested that 
one teacher take responsibility for checking the anecdotes 
against the list of sub-topics in the adjustment areas and 
prepare a short statement for the class on the type of 
information which is being contributed to record system as 
a whole by means of the anecdotal records. This teacher 
might also make recommendations as tothe type of adjustment 
not being reported and as to lack of information dealing 
with pupil personality and adjustment which could be helped 
by watching for chances to observe in specific situations~ 
If the teachers use Rath's theory of the eight basic 
needs, these records may be checked against a list of the 
needs in order that teachers may see: (l) which needs are 
most connnon to the group and hence discuss how the school 
can best fulfill these needs, and {2) which needs may exist 
but which have not been adequately observed. 
Collective reporting.-- Teachers should be given instr-
uctions before beginning anecdotal writing in the difference 
between specific incident reporting and collective reporting . 
This may be done by having teachers read sample anecdotes 
of both types. The form where the behavior is checked as 
typical or atypical should eliminate the need that the 
teachers may have felt for reporting consistent behavior 
collectively. 
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